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ABSTRACT
This research effort was intended to determine the perceived value that continuing
professional education has on the careers or practices of certified public accountants
licensed in Louisiana. A researcher designed survey incorporated both Likkert type scale
responses and open ended questions. The survey was electronically administered to the
membership of the Louisiana Society of Certified Public Accountants. The survey
focused on the perceived value of and attitudes toward continuing professional education,
as well as the desirability of specific methods of delivery.
The results of the survey indicated that certified public accountants believe
continuing professional education has value. The results also show that certified public
accountants have a positive attitude towards continuing professional education. In
addition, certified public accountants considered themselves an expert or having an area
of specialization in accounting.
Two methods of delivery were perceived to be desirable based on two
dimensions, effectiveness and preference. Both methods of delivery, “Practical
workshops in which there is hands-on learning,” and “Small group tutorial sessions that
are interactive between the expert and the audience” rated “Somewhat” on a five point
scale including “Not at all effective/ preferred,” “Not very effective/ preferred,” “Don’t
know/Neutral,” “Somewhat effective/preferred,” “Very effective/preferred.” Although
age and years in practice were two factors found to be significant between certified public
accountants that are employed in public accounting and those certified public accountants
in non-public employment, no other categories were found to be significant. In addition,
no difference in perception about continuing professional education exists between
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certified public accountants that consider themselves an expert or have an area of
specialization and those certified public accountants that do not have an area of expertise
in accounting.
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CHAPTER ONE
INTRODUCTION
Professional Designation
Society has always recognized certain vocations, such as medicine and the clergy,
as “professions.” As time progressed other vocations and occupations began to be
recognized as professions as well. The criteria used to make the distinction between
vocation and profession have changed over time, but the traditional characteristics of a
profession, as stated by Roy and McNeill in their text published in 1967, Horizons for a
Profession, The Common Body of Knowledge for Certified Public Accountants still
prevail. The characteristics of a profession include the following: requiring specific
admission guidelines into a profession which are regulated by law, disciplining those
whose conduct violates the ethical standards set by the profession, acquiring a specialized
knowledge through formal education, developing a language of its own in its more
sophisticated forms understandable only to those trained in the profession, and governing
by ethical principles which emphasize the virtues of self-subordination, honesty and
devotion to the welfare of those served (Roy, McNeill, 1967).
Although these characteristics have been revised over time to incorporate a more
modern emphasis, one of these criteria has remained steadfast. Education, both in the
acquiring of the specialized knowledge, and the continuing of learning beyond the formal
training plays an important role in the world of the professional. According to Cyril
Houle (1980), in his book titled, Continuing Learning in the Professions, “The needs of
society require that every profession become better than it is, and at least part of the effort
it must exert is the improvement of its patterns of lifelong learning” ( p.30).

The Importance of Acquiring Knowledge
One of the most dramatic phenomena of modern times is the explosion of
knowledge. Knowledge has grown exponentially since the 1900’s and with this rapid
accumulation of knowledge has grown the concern of professional obsolescence.
Professional obsolescence normally arises due to two types of out-datedness. The first
type is in terms of knowledge and the second type is in terms of skills and practices
(Dublin, 1972; 1977; Knox, 1979). Knowledge obsolescence occurs mainly due to
accumulation of new knowledge within a profession or outside a profession with direct
and indirect effects on the profession. An example of professional obsolescence is the
entry of computers in the business world as a tool for gathering and analyzing data.
Obsolescence in skills and practices may arise due to changes in practices in the
work environment because of policy changes or due to enhancements in necessary
competencies. An example of obsolescence as a result of practice changes in the work
environment is the passing of the Sarbanes Oxley Act of 2002 and its effects on
businesses and the accounting profession. In the aftermath of the financial failure of
Enron and on the heels of the Worldcom, Global Crossing and Adelphia Communications
bankruptcies, all as a result of securities fraud and accounting irregularities, Congress
passed the Sarbanes Oxley Act. This Act is considered the most significant federal
securities legislation since the Securities Act of 1933 and the Securities and Exchange
Act of 1934. The broad regulations of this Act are effecting changes in the
responsibilities of the financial officers, the board of directors, and the audit committees
of publicly held companies. The Act includes implementation of a code of ethics for top
management, and new provisions concerning internal controls of a company. The new
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legislation includes the formation of a new federal agency, the Public Company
Accounting Oversight Board, an agency that will establish or supervise the establishment
of accounting, auditing and ethical standards. In addition, this agency will register,
inspect and discipline American and foreign accounting firms that audit public companies
(Prentice, 2004).
Miner (1993) and Miner, Crane, and Vandenberg (1994) elaborated on the
professional role requirement of acquiring knowledge. “The essence of professional
work requires technical expertise to be developed, transmitted and used in providing
professional services to clients. Accordingly, to perform their work well, professionals
must be willing to acquire related knowledge in order to provide an expert service.
“Those who do not want to acquire knowledge, or who find doing so distasteful, will fall
short of others performance expectations” (Miner, 1993, p.86). In essence, a professional
should have a compelling drive to remain current in his field and resist professional
obsolescence. “The primary goal of continuing education should be to improve
professional artistry or the professionals’ ability to operate in the indeterminate zones of
practice” (Cervero, 1988, p.54). This goal aligns with the characteristic of a profession
defined as “expert status.” The goal is related to the expectations of the client about the
professional. A client expects the professional with whom he has contracted to possess
the latest knowledge in that field. He will defer all decisions within that field to the
professional. Hence it is imperative for the professional to remain current in his field.
Freidson (1983) noted that “The professions ‘strike a bargain with society’ in which they
exchange competence and integrity against the trust of client and community, relative
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freedom from lay supervision and interference, protection against unqualified
competition as well as substantial remuneration and higher social status (1983, p.41).
Accounting, the Profession
The need for accounting grew as business and economics expanded and became
more complex. Public accounting was born in the nineteenth century in response to the
needs generated by the Industrial Revolution. The factory system was created,
demanding large amounts of capital and increasing commerce by a magnitude that the
world had not seen before. In addition, the legal entity, the corporation, was formed.
These changes led to the need for chartered accountants in Great Britain, to certified
public accountants in the United States, and to their counterparts in other countries.
Business and commerce has become increasingly complex. These days management
relies heavily on accounting data for decision making. In addition, widespread ownership
of corporate stock helped revolutionize the place of the accountant in business from
bookkeeper to strategic decision maker, from paraprofessional to professional (Roy,
McNeill, 1967).
Continuing Professional Education in Accounting
The public accounting profession has long recognized its responsibilities towards
continuing professional education in order to keep its members up-to-date with changes
in the accounting profession. The American Institute of Certified Public Accountants
(AICPA) initiated a formal continuing education program in 1956. By 1958, the AICPA
had established this program as a separate division for the purpose of continuing
education for its members, and since that time the activity has grown dramatically
(Schlosser, Lee, Rabito, 1987). First to propose the idea of “compulsory continuing
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education” for certified public accountants was Marvin Stone in the president’s column
of the November 1967 issue of “The CPA.” According to Beamer (1972), “He [Stone]
believed that most substandard work was the result of ignorance rather than willfulness.
He acknowledged that the profession is not able to control quality to the extent the
medical profession does and suggested that the problem be attacked by attempting to
dispel ignorance through a program of compulsory continuing education.” (p. 33).
As a result of this proposal by Stone, an ad hoc committee was assembled to study
the desirability of establishing continuing education as a formal requirement of the
profession. Findings by the ad hoc committee resulted in a proposed resolution that there
should be mandatory continuing professional education for the sake of public interest
ensuring that certified public accountants provide competent service in all areas of their
practice. Passing this requirement would be considered a public demonstration that the
profession was able to set and maintain high standards, a positive act of leadership within
the profession (Beamer, 1972).
This move toward mandatory professional education brought forth a new segment
in the education industry. Other professions had already required mandatory continuing
education, resulting in an explosion in the professional education industry. In the United
States employers and professionals spend billions of dollars on the training and
development of professionals. According to Rowden (1996) “employers spend over $50
billion per year on formal employee training and education. Approximately $180 billion
per year is spent on informal, on-the-job training” (p. 3). “Despite this huge investment
in continuing professional education programs, the field of adult education can offer few
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assurances that the knowledge learned in these programs is linked to the context of
professional practice” (Daley, 2001, p. 40) .
The professional association for accountants, the American Institute of Certified
Public Accountants, took action towards implementing continuing professional education
well before the individual states. In 1975, Louisiana made continuing education a
mandatory requirement. In its current form, this mandate requires that the accounting
professional must complete 120 hours of approved courses in continuing education per
three year cycle with a minimum of 20 hours in any one year of the reporting cycle. The
courses taken must be credited to one of the following categories, accounting and
auditing, consulting, taxation, management, specialized knowledge and application,
personal development, and professional ethics. An additional requirement states that no
more than 25 percent of continuing education hours can be in the category of personal
development in a three-year reporting period (CPE, 2005).
Problem Statement
According to Barbara Daley (2001) “professionals develop and change their
practice with the intent of continually meeting clients’ needs and expectations.
“However, most professionals go through this process of professional development
without a clear understanding of how knowledge learned in CPE becomes meaningful in
practice” (p. 40). Continuing professional education has become a multibillion dollar
industry as a result of more vocations moving towards becoming professions. The
increase in continuing professional education for accountants has grown exponentially
over the last 30 years as most states made continuing professional education mandatory
for licensing. Attending continuing professional education programs, not knowledge
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learned, has been the monitor most accepted for administrating the requirement of
mandatory professional education. Not only are professionals mandated to attend
professional education; but, furthermore, the professional must receive some value from
the course, and the course has some effect in changing the practice or way of working of
the participant.
Ultimately, the most appropriate way to determine the extent to which the
professional received value from the continuing professional education course they
attended would be through an assessment of the actual changes in the effectiveness of the
completion of their accounting job functions. However, this measurement would be
extremely difficult if not impossible to accurately ascertain. One reason for this difficulty
is that many factors enter into the transfer of training to the work environment. The
opportunity to apply the information learned resulting from a lack of adequate materials
and/or equipment in the work setting and a lack of encouragement to apply the new
information by the employer or supervisor are two such factors. Therefore, even if an
individual were able to determine whether or not the training was applied, this application
may or may not have resulted from the effectiveness of the training itself.
Another difficulty associated with this type of measurement is actually making
the measurement itself. For example, to determine if a course produced a change in the
job function of the accounting professional, a close observation of the practice would
need to be accomplished both before and after the participation in the continuing
professional education course. However, most practicing accounting professionals would
be reluctant to allow this level of observation in the details of their operation. In addition,
even if the observations were obtained, the likelihood would be high that the researcher’s
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presence itself would exert high levels of influence on these measurements. Therefore,
the only reasonable procedure for making this type of measurement would be through
self-perceptions.
Therefore, the primary purpose of this study was to determine the perceived value
that continuing professional education has on the careers or practices of certified public
accountants licensed in Louisiana.
Objectives of the Study
The following specific objectives were formulated to guide the research:
1.

To describe certified public accountants who hold “active” membership status in
the Louisiana Society of Certified Public Accountants on the following personal
and professional demographic characteristics:

2.

a.

Age;

b.

Gender;

c.

Years of practice within the accounting field;

d.

Area of employment (defined as public or private); and

e.

Self-perceived area of content expertise within the accounting field.

To determine the value of continuing professional education for certified public
accountants as perceived by certified public accountants who hold an “active”
membership status in the Louisiana Society of Certified Public Accountants.

3.

To determine the desirability of selected methods of delivery of continuing
professional education for certified public accountants as perceived by certified
public accountants who hold “active” membership status in the Louisiana Society of
Certified Public Accountants.
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4.

To determine the attitudes toward mandatory continuing professional education
for certified public accountants among certified public accountants who hold
“active” membership status in the Louisiana Society of Certified Public Accountants.

5.

To determine if a difference exists in the following demographic and perceptual
measures by the area of employment (public or private) among certified public
accountants who hold “active” membership status in the Louisiana Society of
Certified Public Accountants:
a. Age;
b. Gender;
c. Years of practice within the accounting field;
d. Self-perceived area of content expertise within the accounting field;
e. Perceived value of continuing professional education for certified public
accountants;
f. Perceived desirability of selected methods of delivery of continuing
professional education for certified public accountants; and
g. Attitudes toward mandatory continuing professional education for certified
public accountants.

6.

To determine if a difference exists in the following demographic and perceptual
measures by the self perceived expert status (whether or not they consider
themselves an expert) among certified public accountants who hold “active”
membership status in the Louisiana Society of Certified Public Accountants:
a. Age;
b. Gender;
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c. Years of practice within the accounting field;
d. Area of employment (public or private)
e. Perceived value of continuing professional education for certified public
accountants;
f. Perceived desirability of selected methods of delivery of continuing
professional education for certified public accountants; and
g. Attitudes toward mandatory continuing professional education for certified
public accountants.
Significance of Study
Continuing professional education has become a multi-billion dollar industry.
This industry has grown exponentially over several decades as more occupations move
towards professionalization. Mandatory continuing professional education has become
the norm for most professions with no real test of knowledge learned from the various
courses attended. Professions grapple with the problem of measurement of learning and
equate competence with courses attended. Compounding this problem is the expectations
and trust of the public towards the professional.
Mandatory continuing professional education for accountants was last studied in
the mid 1970’s and through the early 1980’s, when continuing professional education
became mandatory. Since that time methods of delivery of continuing professional
education have changed as technology has entered the classroom. The accounting
profession is moving towards a self assessment tool in order to maintain their competence
in their field. The existing population of accountants’ perceptions of the value of
continuing professional education has possibly changed as a result of attrition. The time
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has come to reinvestigate the perceived effect that continuing professional education has
on the certified public accountants’ careers and practices.
Reevaluating the continuation of mandatory continuing professional education as
currently administered may need to be implemented by the accounting profession as a
result of this survey. If the results of this survey indicate that the certified public
accountant does not perceive the value of continuing professional education in their
practices or careers, or if the results reflect that certified public accountants’ perceive
themselves as experts in their field, then this reevaluation of mandatory continuing
professional education or at the least a reevaluation of the need for completing the
required number of hours to maintain their licenses should come under scrutiny. If the
results of the study reflect that there is the need for mandatory continuing professional
education to change with the age and experience of the certified public accountant, then
the requirement for continuing professional education may need to be reevaluated to
consider the experience of the professional in a particular area of accounting.
The method of delivery also may cause the reevaluation of continuing
professional education from a formal, hours-attended approach to a more informal
knowledge learned approach. If the study outcomes reflect that various methods of
delivery have an effect on the certified public accountant, a change should be proposed.
The outcomes of the study may suggest a change from the formal to the more informal
methods of delivery. This change also may come about as a result of the age, experience
and perceptions of expert and the value that the public accountant expresses in the study.
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CHAPTER TWO
REVIEW OF LITERATURE
This review of literature relevant to continuing professional education and the
accounting profession is organized into four sections. First, the concept of professional
designation is explored; included in this section is a review of literature on knowledge
and professional obsolescence. Second, the history of continuing professional education
and the accounting profession is presented. Third, continuing professional education and
the Louisiana Certified Public Accountant is discussed. An interchange dealing with the
measurement issues of continuing professional education and the direction of continuing
professional education is included. Fourth is a discussion on agency theory, its
assumptions, research history and ties to the accounting profession.
From Occupation to Professional Designation - A History
In the United States, the first work attempting to define professionals was Flexner
in his paper published in 1915 titled, “Is Social Work a Profession?” In this paper
Flexner defines professions by setting forth six criteria or characteristics:
They [professions] involve essentially intellectual operations with large
individual responsibility; they derive their raw material from science and
learning; this material they work up to a practical and definite end; they
possess an educationally communicable technique; they tend to selforganization; they are becoming increasingly altruistic in motivation
(1915, p. 904).
Over time, the characteristics for a profession have constantly been challenged
and revised. Engel and Hall in 1973 developed a list of six characteristics in their
definition of professions that incorporates what other authors such as: Carr-Saunders and
Wilson (1933), Marshall (1939), Cogan (1955), Lewis and Maude (1953), Goode (1960),
Hughes (1958), Sherlock, and Morris (1967) describe in their list of characteristics of a
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profession. For an evolving profession, their list of characteristics included: “Isolated
individual who provides service; knowledge from a single discipline was typically
utilized; payment was predominantly in the form of fee-for-service; altruism, that is the
selfless service limited by entrepreneurialism; restricted colleague evaluation of the
product; and privacy in client-professional relationship.”
As the workforce moved from unskilled to skilled, various disciplines attempted
to redefine and characterize “profession.” Each new definition reflected the influence of
that discipline. In adult education, Houle developed his own characteristics of a
profession which is revealed in his book titled, Continuing Learning in the Professions.
These characteristics include: concern with mission/function clarification, mastery of
theoretical knowledge, capacity to solve problems, use of practical knowledge, selfenhancement, formal training, credentialing, creation of a subculture, legal reinforcement,
public acceptance, ethical practice, penalties, relations to other vocations, and relations to
users of service (1980). For the first time the idea of student-based learning skills was
integrated in the criteria for a profession.
In 1967, Roy and McNeill defined “profession” for the accounting profession in
their book titled, Horizons for a Profession. Their definition has been adopted by the
accounting profession and includes the following attributes for an occupation to be a
profession.
Each renders essential services to society; each is governed by ethical
principles which emphasize the virtues of self-subordination, honesty,
probity, devotion to the welfare of those served; each has requirements for
admission to the profession which are regulated by law; each has
procedures for disciplining those whose conduct violates ethical standards;
each depends upon a body of specialized knowledge acquired through
formal education; each had developed a language of its own, in its more
sophisticated forms understandable only to the initiated (1967, p. 31).
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With a more skilled workforce developing, occupations began attempting to
evolve into professions. Occupations pass through a relatively consistent sequence of
stages on their way to becoming professions. According to Wilensky’s research, an
occupation will push towards professionalization in the following order:
In sum, there is a typical process by which the established professions
have arrived: men begin doing the work full time and stake out a
jurisdiction; the early masters of the technique or adherents of the
movement become concerned about standards of training and practice
and set up a training school, which, if not lodged in universities at the
outset, makes academic connection within two or three decades; the
teachers and activists then achieve success in promoting more effective
organization, first local, then national through either the transformation
of an existing occupational association or the creation of a new one.
Toward the end, legal protection of the monopoly of skill appears; at the
end, a formal code of ethics is adopted (1964, p. 145).
A study by Hickson and Thomas in 1969 confirmed the existence of this series of stages
(1969).
Not all occupations wishing to become a profession will be able to fulfill this
aspiration. Wilensky argued this position in his article, “The Professionalization of
Everyone?” He states, “Any occupation wishing to exercise professional authority must
find a technical basis for it, assert an exclusive jurisdiction, link both skill and jurisdiction
to standards of training, and convince the public that its services are uniquely
trustworthy” (1964, p. 138). Later, in their article, “Much Ado about Professionalism: A
Second Look at Accounting” published in 1977, Burns and Haga also question the
motivation of occupations to become professions. They wrote,
To discover the essence of professional status, the ultimate focus must be
shifted from the visible attributes of the professions themselves to the
perceptions of the work audiences before whom the professions perform.
For, in the end the work audience decides whether an occupation will be
accepted and treated as genuine profession (1977, p. 708).
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Consequently professional careers are among the most coveted and highly paid,
and there are few occupations that have failed to seek out professional status. Dingwall
alluded to this point when he said,
Not only do professions presume to tell the rest of their society what is
good and right for it: they can also set the very terms of thinking about
problems which fall in their domain. They exemplify in an extreme form,
the role of trust in modern societies with an advanced division of labor
(1983, p.5).
Larson states that a key element in the professionalization of occupations includes
the construction and use of scientific knowledge body and the systematic training and
credentialing of practitioners in order to control market share of a service economy.
Without a more or less standardized body of knowledge and systematized training of
practitioners in its application and use, an occupation cannot control its share of the
market and will not professionalize successfully. Knowledge production and practitioner
training are central issues in the professionalization process (1979).
Knowledge has played an intimate role throughout the developmental stages of a
profession. As the various characteristics for a profession were developed, the concept of
“knowledge,” both as specialized and the need for continuous learning, has been
consistent, if not more prevalent in the more recent adaptations of the definition.
According to Houle several of these characteristics are so intimately related that
distinction among them often overlap in both theory and practice (1980).
Mastery of specialized knowledge is a characteristic that is found in all attempts
at characterizing a profession. This professional knowledge is based on the view that
professional activity consists of incremental problem solving made rigorous by the
application of scientific theory and practice. This view has developed into what is known

15

as the technical rationality model, and the model has shaped the development of
professional knowledge. The technical rationality model was first adopted mainly by the
natural science based professions, and the model was considered to highlight the
fundamental criterion for distinguishing a profession from an occupation (Moore, 1970;
Glazer, 1974).
Schein (1972) identifies three components to professional knowledge using the
technical rationality model. They are: an underlying discipline or basic science
component upon which the occupation rests or from which the discipline is developed; an
applied science component from which many of the day-to-day diagnostic procedures
and problem solutions are derived; and third, a skills and attitudinal component that
concerns the actual performance of services to the client using the underlying basic and
applied knowledge (Velayutham & Perera, 1993). The success of the earlier professions
in improving their status in society led other occupations, such as accounting to adopt this
model.
Knowledge has always been dated, and, as such, the need for constant updating by
the professional becomes necessary. Keeping abreast of a field is a major undertaking,
especially when professionals have various demands on their time and energy.
‘Professional obsolescence’ is a term used to describe the way that changes in the work
environment mean that existing competence is no longer sufficient for effective
performance. That competence has not necessarily deteriorated, instead, demands have
moved ahead of it (Dublin, 1990). Without up-to-date knowledge within a profession, a
gap may occur between what the public expects and what the professional can deliver
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e.g., expectation gap. Houle alluded to the professional obsolescence within a field,
commenting,
Many [professionals] are stirred to maintain or strengthen their
performance by a realization of the consequences of a possible decline in
practice or a boycott. The dramatic fate of some incompetent or unethical
professionals is to lose their licenses and therefore their right to practice
(1980, p.119).
Obsolescence is often defined as the “discrepancy between a professional’s body of
knowledge, skills and abilities and the individual’s capability to perform the required
tasks at hand as well as those planned for the future” (Dublin, 1990, p.10), or as the
“degree to which professionals lack the up-to-date knowledge and skills necessary to
maintain effective performance in either their current or future work roles” (Kaufman,
1974, p.23).
This concern of professional obsolescence has been recognized by various
professions and addressed in the form of continuing professional education or
professional development. Most professions consider the task of continuing education
too great an effort for an individual and therefore, formal programs are necessary. Elmer
G. Beamer reported in an article in the Journal of Accountancy that,
The other professions considered continuing education essential because:
(1) in a true profession, continuous study “is needed” to keep abreast of
the constant flow of new materials, theories, and practices; (2) such
programs are needed to permit the practitioner with less formal education
than others to do some catching up: and (3) perhaps most importantly,
these programs permit professional assimilation of the best practices and
of the proved ways of achieving them (Beamer, 1959 as cited in Matusiak,
1960, p.197).
Continuing education for the professional may be defined as education and training
beyond the basic professional degree of licenses. Continuing professional education is
meant not only to correct outdated information and impart new skills and knowledge, but
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continuing professional education can help professionals apply knowledge and skills they
already had or once knew.
Continuing Professional Education And The Professional
As the number of professions increased and the public’s dependence on them
rose, members within the professions gained inordinate power and influence over
people’s lives. According to Mott, “This [power] may not be coincidence that this
growing dependence eventually brought rising public concern over professional
inadequacies and demands by the public and legislative bodies for greater
accountability.” (2000, p. 24) Cervero also alluded to this influence over the public’s
lives when he wrote,
Surely one of the major changes of the past 20 years has been the
incorporation of continuing education into accountability systems for
professional practice. Beginning in the 1960’s, the public perception of
professional responsibility, accountability, and service was challenged by
clients and consumers of these services and government agencies, leading
to a climate of litigation across the professions. (2001, p.23)
As a result of the public concern, professional associations responded to these demands
with greater emphasis on standards of performance, continuing education and licensure
and certification processes. Thus, as the importance and numbers of professions grew,
the need for continuing professional education rose as well.
The use of continuing professional education as a basis for re-licensure has grown
considerably in the past 30 years. What started in the 1970s is now widespread such that
“every profession, whether licensed or certified, use some form of continuing education.”
(Collins, 1998, p. 13) The number of states requiring continuing education for relicensure has risen constantly for the past two decades. For example, the use of these
requirements for certified public accountants grew from 23 states in 1976 to 49 states, for
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lawyers from 10 states to 37, and for pharmacist from 14 states to 47. In addition, all
twenty-one medical specialty boards have re-certification requirements that include
continuing education (Cervero, 2001).
Continuing professional education has played a key role in raising the standards
of competence of members of professional groups, and encouraged and enabled
professionals to pursue high levels of excellence in their fields. But as Tobias argues,
continuing professional education has also been used to standardize performances in
professions, limited creativity, restricted the pursuit of excellence, preserved mediocrity
and protected those members of a profession who are incompetent, unethical or lazy
(Tobias, 2003).
Continuing Professional Education And The CPA
The idea of continuing education for CPA’s was first proposed by Marvin Stone
in the president’s column of the November 1967 issue of The CPA. He expressed his
convictions when he wrote,
CPAs are licensed in order to protect the public. Real protection,
however, requires something beyond one-time evaluation and
accreditation. The public is entitled to expect that a CPA remain
continually aware of the latest developments in his field. The public does
not receive what it is entitled to expect from a CPA who has permitted his
knowledge to become a victim of galloping obsolescence.
Obviously, required continuing education is not the entire solution to the
problem of substandard work. Since most infractions are cause by
ignorance, however, required education to maintain the right to practice
should go a long way toward solution of the problem (1967, p.1)
Continuing professional education results from the failure of the voluntary
approach. The objective of required continuing education from a public interest
point of view is not to ensure a specific level of competence among professionals,
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but to demonstrate to the public that the profession is making available programs
for maintaining and improving professional competencies. In addition, the
objective is concerned with ensuring that the public understands that there is
exposure to such programs by all CPAs who wish to continue in public practice.
The public wants better quality services that cannot be left to the individual to
fulfill. Continuing education has been upheld in court several times, indicating
that the judges feel the state is within its constitutional rights to require continuing
education for professions. According to Foy, continuing professional education
will not ensure that all members of a profession are competent, but continuing
professional education will reduce the risk of incompetent members (1999).
Before World War II few formal programs of continuing education for
accountants existed. The American Association of Public Accountants, the predecessor
of the American Institute of Certified Public Accountants, recognized that the
organization had a responsibility of educating its members. One of the original
objectives of this group was to establish “a high standard of professional attainments
through general education and knowledge and otherwise” (Carey, 1969, p.41). Although
these professional associations recognized the need for formalized continuing
professional education, they did not want to take on the role of monitoring it.
In 1969, the Iowa State Board of Accountancy was the first state to require CPAs
to attend continuing professional education in order to maintain their licenses. The state
board issued regulations requiring its registrants to “furnish evidence of participation in
continuing education for a minimum of 15 days within the preceding three-year period”
(“News Report”, Journal of Accountancy, 1969, p.18). Later, a committee was
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appointed by the AICPA and charged with examining the interest of making continuing
education a formal requirement of the profession and studying ways of implementing the
requirement. The committee recognized that continuing education requirements should
be drawn broadly and implemented liberally. The committee’s tentative guidelines
would permit each CPA to determine what he should study, provided he pursued a formal
program of learning. This same committee suggested that states be responsible for the
enforcement of a continuing education requirement also recommended to the AICPA
council, a resolution urging the states “to institute a requirement by legislation or
regulation as may be appropriate that certified public accountants demonstrate that they
are continuing their professional education as a condition precedent to the registration,
renewal of permit to practice or other validation of a CPA’s designation.”
The committee suggested to the AICPA council, “That the individual states, as
part of their legal responsibility for licensing and controlling the practice of public
accounting, are at present the only instrumentalities that can effectively impose and
enforce a continuing education requirement” (Beamer, 1972, p. 34). From that point
forward, the individual states were responsible for continuing education requirements in
their jurisdiction. Changes to the issue of continuing professional education have been
taken on by the AICPA in the past, with its most current implementation of the Uniform
Accountancy Act of 1999. Many states adopted this new act, with revisions that fit their
needs.
A step toward coordinating between the state societies and the AICPA had
already begun by the time continuing professional education was approved. In 1969 a
comprehensive annual planning process was initiated at a national meeting of all state
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society continuing professional education coordinators. A national agenda of continuing
professional education offerings was developed at this meeting; the scheduling of
programs was coordinated to eliminate local conflicts and to provide an even geographic
distribution of the presentations. This schedule was then published in the National
Continuing Professional Education Catalogue, which was distributed to all AICPA
members. Co-sponsorship was opened to all state certified public accountants
organizations and included virtually all programs developed by the AICPA. This
planning process is still implemented by the AICPA but on a more sophisticated level.
Continuing Professional Education And The Louisiana Certified Public Accountant
In Louisiana, continuing professional education for licensees became effective in
1975. Since that time the requirements have been revised with the latest major revision
as a result of the passage of the Louisiana Accountancy Act in 1999. The first
compliance period for reporting continuing professional education was the three-year
period ended December 31, 1982. Currently, all certified public accountants licensed in
Louisiana must meet the State Board’s required 120 hours of continuing professional
education. General subject matters that are considered acceptable by the State include:
Accounting and auditing, consulting, taxation, management, professional ethics, personal
development, specialized knowledge and application.
In the latest reporting period, 2004 through 2006, all licensed certified public
accountants are required to complete a four hour course sponsored by the Louisiana State
Society of Certified Public Accountants related to professional ethics. An additional
requirement limits personal development hours not to exceed 25 percent (30 hours) of the
total hours in the reporting period (CPE, 2005). Only formal program types are
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considered acceptable by the State Board to be credited as professional education. These
include: class hours, and individual study programs. In addition, serving as lecturer or
speaker; and publishing articles, books, or continuing professional education programs
are considered appropriate. Attending committee meetings, dinner and luncheon
meetings that provide a program portion meets the other requirement rules. Finally, the
completion of exams for Certified Management Accountant (CMA), Certified
Information System Auditor (CIS), and Certified Financial Planner (CFP) as well as other
similar exams also qualify as credit towards continuing professional education (CPE,
2005).
No state incorporates informal training as part of its continuing education
requirements. This exclusion is found in the original resolution to the AICPA council in
1971, and has been adopted by all states. Many studies have shown that learning does
incur in the informal as well as formal programs of study. Cervero (1992) contended, the
“popular wisdom among practicing professionals is that the knowledge they acquire from
practice is far more useful than what they acquire from more formal forms of education”
(p.92). Along this same line of thinking, Mott (2000) maintains that routine as well as
complex and even conflicting knowledge acquired and used in everyday certainty of
work life, and reflection on one’s tasks and learning, are the richest source of “knowing”
for professionals.
The main reason for states not incorporating informal training into their
continuing education guidelines is the issue of measurement. Traditionally, measuring
continuing professional education has been input-based with participants given credit for
attending a specific number of session hours. Credit was given for attendance, regardless
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of whether any learning took place. In their March, 1998 national continuing
professional education conference, the National Association of State Boards of
Accountancy focused on moving to a outcome-based model for continuing professional
education that measures outcome instead of input, attempting to measure the acquisition
of useful knowledge versus hours spent in a classroom. The issue studied becomes,
whether the knowledge learned can be put into practice. Cervero (1985) contended that
the interaction of four sets of factors determines whether learning can successfully be
applied to practice. These factors include: “the motivation of the individual practitioner;
the nature of the environment or organization; the nature, complexity and acceptability of
the change; and the quality of the educational input.”
In the current continuing professional education structure for certified public
accountants as with other professions, a “disconnect” often exists between classes
attended and skills or knowledge that would benefit the certified public accountants’
specialty. Continuing education at present will not guarantee that professionals will take
the relevant courses in their areas of weakness. Professionals can be driven to register for
classes on the basis of convenience rather than professional development. In addition,
methods of assessing new knowledge are hindered by the impression left by the
undergraduate curricula. The curricula have been punishing at times, and the tests have
provoked a great deal of anxiety. When professionals graduate, they want to avoid
similar experiences. Even more contrast is in graduate schools. They do not foster the
concept of life-long learning because they encourage the graduate to leave with the
impression that they have enough knowledge and skills for a lifetime (Lowenthal, 1981).
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“Continuing education needs to be considered more as a means to an end than the
end itself” (Lloyd & Abrahamson, 1979, p. 251). Continuing education should not be
confused with re-licensure. In his article addressing continuing education for healthcare
professionals, Lowenthal noted, “It is easier to legislate classroom time requirements than
it is to define and measure competency and implement competency based activities.
Teaching strategies and methods to deliver educational content must also change, and the
professional must be helped to accept and use nontraditional methods of study” (1981, p.
531).
The input method of measuring continuing professional education has served its
initial purpose, but falls short in considering the latest framework developed by the
certified public accountants, the AICPA Vision Process, which will attempt to reshape
the profession in the future. This process identified five core values, identified as “the
essential and enduring beliefs” that will enable certified public accountants to “retain
their unique character and value” into the future. Among the top five core values was a
commitment to continuing education and lifelong learning. This new program notes “the
continuing development of professional competence involves a program of lifelong
educational activities (Uniform Accountancy Act, 2002, para. 200.03). The proposed new
standards suggest that the “[s]election of learning activities should be a thoughtful,
reflective process addressing the individual certified public accountant’s current work
and future work plans, current knowledge and skills level, and desired or needed
additional competencies to meet future opportunities [or] professional responsibilities”
(Uniform Accountancy Act, 2002, para. 200.4). This new notion of continuing
professional education, which stresses knowledge gained, represents a change in the way
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certified public accountants and the groups that regulate them will view the learning
process.
Under the Vision Project, certified public accountants are expected to have more
and various types of knowledge. An AICPA task force has developed the Core
Competency Framework for Entry into the Accounting Profession, endorsed by the
AICPA board. Consistent with the proposed changes in continuing professional
education standards, specialized skills will be built upon the competencies identified in
the framework. Accountants will have access to various professional competency models
which will have self-assessment components that will allow individual certified public
accountants to determine specific areas where additional skills are needed (CPA Vision
Project, 1998). These models relate well with the proposed continuing professional
education rules, which allow certified public accountants to identify the skills and
competencies needed for their professional growth and choose the best avenue to achieve
them. The proposed new standards related to continuing education for certified public
accountants suggest the use of learning logs or self-designed portfolios. In addition,
continuing professional education credit should be measured by learning outcomes which
would have certified pubic accountants experiencing lifelong learning in topic relevant to
the jobs they perform.
Agency Theory
The public’s expectation about a profession is one characteristic that affects the
relationship between the client and the professional. As Brooks, engineer and educator,
so aptly commented,
The dilemma of the professional today lies in the fact that both ends of the
gap he is expected to bridge with his profession are changing so rapidly:
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the body of knowledge that he must use and the expectations of the society
that he must serve (1967, p. 89).
Agency theory deals with the cooperative relationship which develops when one
individual in an economic exchange (the principal) grants authority to another (the agent)
to act on his or her behalf, and the welfare of the principal becomes affected by the
decisions of the agent (Arrow, 1985; Barney & Ouchi, 1986; Jensen & Meckling, 1976).
At the heart of agency theory is the goal conflict inherent when individuals with differing
objectives engage in cooperative effort. The metaphor most used to describe agency
theory is that of the contract. The concern of this theory is that the welfare of the
principal may not be maximized because the principal and the agent tend to have
different goals as well as differing predispositions toward risk (Wright, Ferris, Sarin &
Awasthi, 1996).
Typically, principals and agents resolve the agency problems through monitoring
and metering (Ouchi, 1978). Monitoring involves observing the behavior of agents to
ensure that the actions of agents are consistent with the principal’s interests. As
suggested by Sharma, principals can design mechanisms to monitor agent behavior and to
ensure that the agent actually is behaving as stipulated in the contract. In this way the
principal can reduce information asymmetry vis-à-vis the agent and can impose sanctions
if the agent deviates from expected behavior (Sharma, 1997). Metering refers to
contractual arrangements that reward agents for achieving the principal’s goals or
penalize them for actions or results that conflict with the interests of the principal (Yoon,
2004).
Agency theory was first explored in the discipline known as “information
economics,” and has broadened into other disciplines including: management, finance,
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accounting, and marketing. Similarities exist between agency theory and political models
of organizations within the field of organizational theory. Both agency and political
perspectives assume the pursuit of self-interest at the individual level and goal conflict at
the organizational level. In both viewpoints, information asymmetry is linked to the
power of lower order participants (Pettigrew, 1973). The difference is that in political
models goal conflicts are resolved through bargaining, negotiation, and coalitions, the
power mechanism of political science. In agency theory they are resolved through the
co-alignment of incentives and the price mechanism of economics. Agency theory is
consistent with the classic works of Barnard (1938) on the nature of cooperative
behavior, and March and Simon (1958) on the inducements and contributions of the
employment relationship.
Agency theory has developed along two different research positions: positivist
and principal-agent. The positivist position explores the ownership structure of the
corporation, including how equity ownership by managers aligns managers’ interest with
those of owners. Literature in this area discussed the role of efficient capital and labor
markets as information mechanisms that are used to control the self-serving behavior of
top executives. Fama and Jensen (1983) described the role of the board of directors as an
information system that the stockholders within large corporations could use to monitor
the opportunism of top executives. This concept was extended to such controversial
corporate practices as golden parachutes and corporate raiding.
The principal-agent position deals with the relationship between the principal and
agent. The position can be applied to employer-employee, buyer-supplier, and
professional-client. The focus of the principal-agent literature is on determining the
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optimal contract, behavior versus outcome, between the principal and the agent. This
simple agency model has been described in varying ways by many authors (Demski &
Feltham, 1978; Harris & Raviv, 1979; Holmstrom, 1979; Shavell, 1979). This model
assumes goal conflict between principal and agent, an easily measured outcome, and an
agent who is more risk averse than the principal. According to Demski and Feltham
(1978) the approach of the simple model can be described in terms of cases. The first
case assumes complete information, and the principal knows what the agent has done.
The second case is when the principal does not know exactly what the agent has done.
Given the self-interest of the agent, the agent may or may not have behaved as agreed.
The agency problem arises because the principal and the agent have different goals and
the principal cannot determine if the agent has behaved appropriately. This theory can be
applied to the professional-client relationship. According to Freidson,
The professions ‘strike a bargain with society’ in which they exchange
competence and integrity against the trust of client and community,
relative freedom from lay supervision and interference, protection against
unqualified competition as well as substantial remuneration and higher
social status (1983, p. 41).
Agency theory also assumes a risk-averse agent, and expects agents to exhibit
risk-averse behaviors in decision making. As Eisenhardt notes, “[T]he domain of agency
theory is relationships that mirror the basic agency structure of a principal and an agent
who are engaged in cooperative behavior, but have differing goals and differing attitudes
toward risk”(1989, p.59). However, departures from this assumption of being risk averse
are considered to be abnormalities and distortions that are exceptions rather than the
norm. When faced with distortions on the maximization of expected utility, agency
researchers consider such non-risk averse preferences (where agents are risk seeking or
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risk loving) as either special cases of agent behavior or simply uninteresting (Sharma,
1997).
Agency theory is built upon a number of assumptions about the behavior of
agents which include that humans are inherently rational, self-interested and prone to
opportunism (Eisenhardt, 1989). Opportunism is perceived as self-interest seeking with
guile (Arrow, 1971; Williamson, 1975). This idea of opportunism is the expectation that
economic actors may disguise, mislead, distort, or cheat as they partner in an exchange.
In spite of provision on incentives and monitoring, it is anticipated that opportunism may
prevail because of either adverse selection or moral hazard. Adverse selection refers to
the misrepresentation of ability by the agent. This opportunity arises because the
principal cannot completely verify the skills or abilities either at the time of hiring or
while the agent is working. Moral hazard refers to the lack of effort on the part of the
agent.
In the case of unobservable behavior due to either of these aspects of the theory,
the principal has two options. One is to discover the agent’s behavior by investing in
information systems. The other option is to contract on the outcomes of the agent’s
behavior. Such an outcome-based contract motivates behavior by co-alignment of the
agent’s preferences with those of the principal, but at the price of transferring risk to the
agent.
This behavior leads to one of the focuses of agency theory: the loss of control and
the costs inherent in maintaining a specific level of control. This focus of principal-agent
theory is the trade-off between the cost of measuring behavior and the cost of measuring
outcomes and transferring risk to the agent. Since there are always costs in the agent-

30

principal relationship, at some point of diminishing returns it will not pay the principal to
expend the marginal costs of gaining an absolutely perfect agent (Mitnick 1986, 1992).
Because of the nature of the imperfect agent, much of this theory turns on considering
rewards and incentives and organizational and institutional structures to induce and
constrain agents’ “management.” The result of these principal (owner) actions is to
efficiently align their preferences with their wishes, given the information, effort, skill
and other problems that characterize the relationship (Mitnick, 1992).
More recently, the application of agency theory has expanded to examine a
variety of relationships where a principal delegates authority to an agent, and the welfare
of the principal is affected by the choices of the agent (Arrow, 1985). Delegation of
authority occurs for a variety of reasons, but typically the principal requires the services
of agents due to the large size and/or complexity of the principal’s operations. Agents
will typically have specialized knowledge or advanced technical expertise that the
principal needs but does not possess (Yoon, 2004). This shift of power from principal to
agent is considered by Sharma in his article relating agency theory to professional
(principal)-professional (agent) relationships. According to Sharma,
[T]he power asymmetry assumed in agency theory is reversed in
exchanges involving professional agents who have power over lay
principals because they control relevant task-related knowledge and have
the expert authority to influence greatly (if not drive) the standards of
exchange. Whether professional agents can, and actually do take
advantage of their power depends, however, on several other restraints on
their potentially opportunistic inclinations (1997, p.770).
Sharma furthered the idea of a principal-professional relationship as opposed to an
owner-manager relationship by defining three substantive differences between the
exchanges: (1) power asymmetry favoring professional agents, (2) oversight by the
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community of peers, and (3) co-production of an intangible service product. In other
words, the traditional professional-client relationship is one in which the professional is
considered to possesses special competence in a specific area and therefore assumed to
know what is good for the client better than the clients themselves. The professional is,
in principle, accountable to the client but their performance can normally only be judged
by the professional’s peers who develop ethical and professional standards as a basis for
judgment (Schein, 1972, Velaythem & Perera, 1993).
Resolutions of the problems that agency theory proposes is difficult because of
information asymmetry favoring agent and because of potentially differing attitudes
toward risk held by the two contracting parties. According to Sharma, “agency theory is
founded on the triad of agency opportunism, information and risk” (1997, p. 760). The
emphasis remains on the ability of principals to reduce information asymmetry by
installing appropriate information systems, which, as Eisenhardt observed, “inform the
principal about what the agent is doing [and] are likely to curb agent opportunism
because the agent will realize that he or she cannot deceive the principal” (1989, p. 60).
Information is assumed to be a commodity. As Eisenhardt later noted, “It [information]
has a cost, and it can be purchased” (1989, p. 64). Professionals control the knowledge
resource in the exchange with lay principals, and Pfeffer has commented, “Jurisdiction
over resources is an important source of power” (1992, p. 88).
In principal-professional exchanges where lay principals do not possess the taskrelated knowledge of their agents’ profession, the principals also do not know what
standards of practice apply actually to accomplish and evaluate the task at hand. In such
circumstances, the professional agent not only determines what needs to be done and
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how the task needs to be done but also draws upon extraprofessional sources of
credibility and legitimacy to decide whether certain minimum standards of practice have
been met. The asymmetry of knowledge in principal-professional exchange highlights
the limits of control mechanisms outlined in mainstream agency theory, for both
monitoring and metering are highly problematic when knowledge-intensive service
products are involved (Sharma, 1997).
Agency theory ties to two nagging issues in this research project: the client’s
expectations of the knowledge base of the professional, and within professional
education, the ability to assess the learning outcome. The expectation of the principal or
the public is that the professional is current in the literature and latest events in their
profession. The principal has faith that the professional agent has the knowledge to
adequately perform and meet the requirements of the contract between the principal and
the agent professional.
Currently, professionals are required to participate in continuing professional
education and expect to be awarded proof of having taken the course. Yet attending the
course does not equate to knowledge learned, and without some type of outcome
measurement, how can learning be measured? Sharma said,
If agent behavior cannot be monitored, however, principals can implement
an alternate solution that is based not on reducing information asymmetry
but on actual performance of the agent- as measured by the outcome
relative to expectations. An outcome-based contract would be one where
the management (principal) pays the workers (agents) on a piece-rate
basis. But, since outcomes often depend only partially on the efforts of
agents and since they are influenced by many factors that agents cannot
control, such a resolution of the agency problem has the effect of
transferring risk from principals to agents (1997, p. 761).
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In the professional education of certified public accountants, the professional
(certified public accountant) is contracting with an organization, in some cases the
AICPA or their state society, to provide professional education. The goal becomes
meeting the required hours of professional education, not necessarily whether the course
was relevant and can be transferred to the certified public accountant’s practice.
Although some courses require passing an objective exam at the end of the course, these
exams are generally not of the nature that would assess that learning has occurred. Thus,
has the organization (agent) offering the courses mandated by the profession completed
their contracted services to the principal’s (certified public accountant) satisfaction?
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CHAPTER THREE
METHODOLOGY
The primary purpose of this study was to determine the perceived value that
continuing professional education has on the career or practice of certified public
accountants licensed in Louisiana. Additionally, the following specific objectives were
formulated to guide the research:
1. To describe certified public accountants who hold “active” membership status
in the Louisiana Society of Certified Public Accountants on the following personal and
professional demographic characteristics: age; gender; years of practice within the
accounting field; area of employment (defined as public or non-public); and selfperceived area of content expertise within the accounting field.
2. To determine the value of continuing professional education for certified
public accountants as perceived by certified public accountants who hold an “active”
membership status in the Louisiana Society of Certified Public Accountants.
3. To determine the desirability of selected methods of delivery of continuing
professional education for certified public accountants as perceived by certified public
accountants who hold “active” membership status in the Louisiana Society of Certified
Public Accountants.
4. To determine the attitudes toward continuing professional education for
certified public accountants among certified public accountants who hold “active”
membership status in the Louisiana Society of Certified Public Accountants.
5. To determine if a difference existed in the following demographic and
perceptual measures by the area of employment (public or non-public) among certified
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public accountants who hold “active” membership status in the Louisiana Society of
Certified Public Accountants: age; gender; years of practice within the accounting field;
self-perceived area of content expertise within the accounting field; perceived value of
continuing professional education for certified public accountants; and attitudes toward
continuing professional education for certified public accountants.
6. To determine if a difference existed in the following demographic and
perceptual measures by the self-perceived expert status (whether or not they consider
themselves an expert) among certified public accountants who hold “active” membership
status in the Louisiana Society of Certified Public Accountants: age; gender; years of
practice within the accounting field; area of employment ( public or non-public);
perceived value of continuing professional education for certified public accountants;
and attitudes toward continuing professional education for certified public accountants.
The procedures and methods used to accomplish these objectives are presented in
this chapter. Topics specifically addressed include the population and sample for the
study, the instrumentation used, and the steps employed in the data collection process.
Population and Sample
The target population for this study was defined as certified public accountants in
states where continuing professional education is a requirement of maintaining their
licenses. The accessible population was defined as certified public accountants licensed
and holding a current “active” status membership in the Louisiana State Society of
Certified Public Accountants. This population consisted of approximately 6,600
members. The frame of the population was identified through the current membership
roster of the Louisiana State Society of Certified Public Accountants. An “active”

36

membership in the Louisiana State Society of Certified Public Accountants included only
those certified public accountants who were certified by Louisiana or another state and
holding a license to practice as a certified public accountant in Louisiana. The drawn
sample used in this study was a 100 % sample of the defined accessible population.
Instrumentation
The survey instrument used in this study was a researcher-designed questionnaire.
The items used in this survey instrument were developed based on an in-depth review of
related literature. Two specific articles were especially useful in designing the
instrument. One article, written by Bullock, Belfield, Butterfield, Robbins, and Frame,
(1999) dealt with the impact of continuing professional education on the clinical practices
of dentists. The other article written by Bolton (2002) addressed the attitudes and
perceptions as well as the impact of continuing professional education on the clinical
practices of chiropractors. The researcher contacted authors of both articles, requested
and received copies of the survey instruments used in their studies. From these surveys,
the researcher collected items that dealt specifically with perceived value, and adjusted
them to reflect the accounting profession. Items which were added by the researcher to
address the objectives in the study were incorporated into the questionnaire to include
delivery methods of continuing professional education, as well as demographics specific
to certified public accountants.
The order of items on the survey instrument followed Dillman’s (1978) suggested
instrument design process. The survey consisted of three sections each, of which utilized
an appropriate response scale. The participants were instructed to circle the one answer
that best described or most closely described their response to each item.
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The first section of the three part survey included items considered most useful or
important to the survey as recommended by Dillman (1978). The survey contained items
about the certified public accountants values of and attitudes toward continuing
professional education. This section consisted of 24 items and was divided into two
subsections. The first subsection asked about the participants’ perceptions of
improvements in their practices or careers as a result of attending continuing professional
education. This section had 15 items which were answered using a five-point Likert-type
response scale with response descriptors ranging from “Strongly disagree” (value = 1) to
“Strongly agree” (value = 5) to describe the participants’ perceptions about the value of
attending continuing professional education. Also included were items on how
continuing professional education affected the participants’ knowledge, business skills,
practices or ways of working, and motivation towards continuing professional education.
The second subsection of this part of the instrument included nine items that were
designed to measure the respondents’ attitudes toward continuing professional education.
These items used a five-point Likert-type response scale with response descriptors
ranging from “Strongly disagree” (value = 1) to “Strongly agree” (value = 5).
Additionally, two items in this section asked the study participants to report the number
of hours that they usually complete in their area of specialization and the number of hours
of continuing professional education they would complete if continuing professional
education were not required. Respondents were asked to select one of the following
response categories for these two items: “No hours annually,” “Between 1-10 hours
annually,” “Between 11-20 hours annually,” “Between 21-30 hours annually,” “Between
31-40 hours annually,” and “More than 40 hours annually.”
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The second section of the instrument was designed to measure the study
participants’ perceptions regarding two dimensions of the methods of delivery of
continuing professional education. Five methods of delivery that are most commonly
used for delivery of continuing professional education for certified public accountants in
Louisiana were identified, and respondents were first asked to rate the effectiveness of
each of these five methods. Their rating was requested on a five-point anchored scale
with values as follows: 1 = “Not at all effective,” 2 = “Not very effective,” 3 = “Don’t
know/neutral,” 4 = “Somewhat effective” and 5 = “Most effective”.
The second dimension regarding methods of delivery of continuing professional
education that was included in the instrument was preference. Respondents were asked
to rate the same five methods of delivery of continuing professional education using the
following five-point anchored scale: 1 = “Not at all preferred,” 2 = “Not very preferred,”
3 = “Don’t know/neutral,” 4 = “Somewhat preferred,” and 5 = “Most preferred.”
Additionally, in this section of the instrument, respondents were asked to select
from a list of six topics that were provided, those that would meet their learning needs in
the future. No response scale was used for this item as respondents were asked to mark
the topics only. However, they were instructed to “Mark as many as apply” so the
number of topics each respondent selected could range from zero to as many as six.
The third and final section contained demographic information. There were six
items in this section asking the participant for the following information: age, gender,
years practicing as a certified public accountant, area of accounting that they work in,
their area of specialty or expertise in accounting, and job title.
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Content validity of the instrument was established through a review by a panel of
experts consisting of five business department faculty of Xavier University of Louisiana,
four members of the faculty of Louisiana State University, and four certified public
accountants, not included in the accessible population.
Data Collection
An on-line census survey was conducted in order to accomplish the objectives of
this survey. The survey was developed by the researcher then introduced on-line through
the use of Surveymonkey.com, an electronic on-line survey company. Once the
researcher had completed the development of the survey on line, the survey was
“opened,” making the survey accessible to the sample.
As a stipulation to surveying the membership, the Louisiana State Society of
Certified Public Accountants required that the survey be distributed through their office.
The researcher worked with the staff of the Louisiana State Society of Certified Public
Accountants in preparing the email notice to be sent out under the signature of the
Executive Director. The membership were notified of the census and asked to participate
by the Executive Director of the Louisiana State Society of Certified Public Accountants,
through an email sent to each member via their email address registered with the Society
office. The request to participate included a link to the Surveymonkey.com web site. An
electronic reminder was sent out two weeks after the initial request was released, with the
second follow-up appeal sent out electronically two weeks later. No intense follow up,
either by mail or telephone, was completed since a condition of providing the researcher
with the e-mail addresses was that the survey be distributed through the office of the
Louisiana Society of Certified Public Accountants. Therefore, only follow-up emails
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approved by the Louisiana Society of Certified Public Accountants were able to be
considered. Of the 6,588 members sent electronic requests to participate in the survey,
483 (7.3%) usable responses were received.
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CHAPTER FOUR
SURVEY PROCESS AND RESULTS
Results of the Study
This research was conducted in an effort to determine the perceived value that
continuing professional education has on the career or practice of certified public
accountants licensed in Louisiana. The objectives were accomplished through various
questions presented in a survey sent to members of the Louisiana Society of Certified
Public Accountants electronically. The results of the survey are organized by the
objectives of the study and are described in detail in this chapter.
Objective One
The first objective of the study was to describe certified public accountants who
hold an “active” membership status in the Louisiana Society of Certified Public
Accountants on the following personal and professional demographic characteristics:
age; gender; years of practice within the accounting field; area of employment (defined as
public or non-public); and self-perceived area of content expertise within the accounting
field. This objective was accomplished by requesting that the participants respond to a
series of questions designed to identify them on the selected demographic characteristics.
Gender of the respondents was the first demographic characteristic on which
study participants were described. Of the 455 respondents who provided information
regarding their gender, 237 (52.1 %) reported their gender as male, and 218 (47.9%)
indicated their gender as female. Additionally, 28 participants chose not to respond to
this item.
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Participants were asked to report their age by selecting from one of five age
categories. The largest group of respondents (n=175, 38.7%) reported that they were in
the “41-50” age group. The smallest group of respondents (n=22, 4.9%) reported that
they were in the “21-30” age group. (See Table 1).
TABLE 1. Age of Respondents Who Hold An “Active” Membership Status in The
Louisiana Society of Certified Public Accountants.
Age Group
Frequencya
21-30
22
31-40
82
41-50
175
51-60
128
Over 60
45
Total
452
a
31 of the participants chose not to respond to this item.

Percent
4.9
18.1
38.7
28.3
10.0
100.0

Participants were also asked to indicate the number of years they had been
practicing as a certified public accountant by selecting from one of five categories
provided. The largest group of respondents (n = 211, 47.0%) reported to have practiced
in accounting for “Over 21 years,” while the smallest group of respondents (n = 42,
9.4%) reported to have practiced in accounting for “5 years or less.” (See Table 2).
TABLE 2. Years Practicing in the Field of Accounting by Respondents Who Hold
An “Active” Membership Status in The Louisiana Society of Certified Public
Accountants.
Years in Practice
Frequencya
5 years or less
42
10 years or less
55
15 years or less
69
20 years or less
72
Over 21 years
211
Total
449
a
34 of the participants chose not to respond to this item.
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Percent
9.4
12.2
15.4
16.0
47.0
100.0

Study participants were also asked to provide information regarding the area of
accounting in which they were employed. They were asked to select the most
appropriate area of employment from the following list: “Public accounting,” “Industry,”
“Education,” “Government,” and “Other.” The area of employment selected by the
largest group of respondents was “Public accounting” with 208 (46.3%) selecting this
area. Additionally, 192 respondents (42.8%) indicated that their area of employment was
“Industry.” The area of employment reported by the smallest group of respondents was
“Education” (n = 6, 1.3%) (See Table 3). Although the areas of employment were
reported in five separate categories, for purposes of this study the responses were grouped
into two categories: public accounting employment and non-pubic accounting
employment. Of the 449 respondents that reported information on this variable, 46.3%
(n=208) reported working in public accounting positions and 53.7 % (n= 241) reported
working in non-public accounting positions.
TABLE 3. Area of Employment of Respondents Who Hold An “Active”
Membership Status in The Louisiana Society of Certified Public Accountants.
Frequencya
208
192
26
17

Area of Employment
Public Accounting
Industry
Government
Otherb

Percent
46.3
42.8
5.8
3.8

Education
6
1.3
Total
449
100.0
a
34 of the participants chose not to respond to this item.
b
Other responses provided by study participants included: Administrative position (n =
4), Attorney (n = 3), Consultant (n = 2), Investment advisor (n = 2), Retired (n = 2), and
None was specified (n = 4).
Study participants were also asked to provide information regarding their job title.
However, this information was requested in an open-ended format. Useable responses to
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this question were provided by 415 of the 483 study participants. A complete listing of
all job titles reported by the respondents is presented in Appendix A. Additionally, for
the purpose of summarizing the data for this variable, the researcher grouped the job titles
reported into job categories. Categories selected for this summary were derived from the
2006 Salary Guide published by Robert Half International, a human resource company
that specializes in the accounting profession. Each job title provided was classified into
one of the job categories listed in the 2006 Salary Guide.(Robert Half International,
2006) Of the study participants who reported a job title, the largest group of the
respondents (n = 124, 29.9%) were classified in the “Partner/Owner” category. The
smallest group of respondents (n = 5, 1.2%) reported job titles that were classified in the
“Faculty” category (See Table 4).
TABLE 4. Job Title of Respondents Who Hold An “Active” Membership Status in
The Louisiana Society of Certified Public Accountants.
Frequencya
Percent
Partner/Owner
124
29.9
Manager
109
26.3
Executive
70
16.9
Controller/Director
56
13.5
Senior
21
5.1
Staff
11
2.7
b
11
2.7
Other
Senior Manager/Director
8
1.8
Faculty
5
1.1
Total
415
100.0
a
68 of the participants chose not to respond to this item.
b
Other responses provided by study participants included: Attorney (n = 3), Consultant
(n = 2), Investment advisor (n = 2), Retired (n = 2), and None are specified (n = 2).
Job Title

Study participants were also asked to respond to the following question, “In what
area or areas of accounting do you consider yourself a specialist/expert?” This
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information was requested in an open-ended format. Useable responses to this question
were provided by 305 of the 483 study participants. A complete listing of all areas of
accounting in which respondents reported themselves as a specialist/expert is presented in
Appendix B. For the purpose of summarizing the data for this variable, the researcher
grouped the specialist/expert areas reported into general fields of accounting categories.
Categories selected for this summary were derived from the U.S. Department of Labor
Bureau of Labor Statistics Occupational Outlook Handbook 2006-07 Edition (Bureau of
Labor Statistics, 2006). The general fields of accounting reported in the handbook for
the profession include: Accounting and auditing, client advisory services, forensic,
governmental internal audit, managerial or industry, personal financial advisory and
taxation. Several (n=11, 3.6%) of the respondents reported that they were not a
specialist or expert in any area of accounting. These responses were classified as “None
per respondent” for the purpose of summarizing the data.
Of the 305 respondents that chose to answer the open-ended question about the
area of accounting in which they considered themselves a specialist/expert, the largest
group (n = 118, 38.7%) reported “taxation” as their area of specialty. The smallest group
of respondents (n = 2, .6%) reported that they were a specialist/expert in “internal audit.”
(See Table 5).
TABLE 5. Area in Which Respondents Considered Themselves A Specialist/Expert
Among Respondents Who Hold An “Active” Membership Status in The Louisiana
Society of Certified Public Accountants.
Specialization Description

Frequency
118
70
54
30

Taxation
Accounting and auditing
Managerial/Industry
Governmental
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Percent
38.7
23.0
17.7
9.8
(Table cont.)

None per respondent
Othera

11
9

3.6
3.0

Client advisory
8
2.6
Personal financial advisor
3
1.0
Internal audit
2
0.6
Total
305
100.0
a
Other responses provided by study participants included: technology (n = 6), litigation
support (n = 2), and higher education (n = 1).
The respondents were asked about the number of continuing professional education
hours they take in their area of specialization each year. They were asked to complete the
sentence by selecting from one of the following five categories: “No hours annually,”
“Between 1-10 hours annually,” “Between 11-20 hours annually,” “Between 21-30 hours
annually,” “Between 31-40 hours annually.” Of the 459 respondents that answered the
item, “In my area of specialization I usually take ____ of CPE,” the largest group chose
“Between 31-40 hours annually” (n = 195, 42.5%), while the smallest group chose “No
hours annually” (n = 9, 2.0%). (See Table 6).
TABLE 6. Hours of Continuing Professional Education Usually Taken in Area of
Specialization Among Respondents Who Hold An “Active” Membership Status in
The Louisiana Society of Certified Public Accountants.
Hours of CPE in area of specialization
No hours annually
Between 1-10 hours annually
Between 11-20 hours annually
Between 21-30 hours annually
Between 31-40 hours annually
Total
a
24 of the participants chose not to respond to this item.

Frequencya

Percent

9
32
107
116
195
459

2.0
7.0
23.3
25.2
42.5
100.0

When asked about the number of continuing professional education hours they
would take if continuing professional education were not a requirement of maintaining
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their license, the largest group (n=197, 42.5%) chose “Between 11-20 hours annually”
and the smallest group (n=13, 2.8%) chose “No hours annually.” (See Table 7).
TABLE 7. Hours of Continuing Professional Education That Would Be Taken If It
Were Not A Requirement for Licensure Among Respondents Who Hold An
“Active” Membership Status in The Louisiana Society of Certified Public
Accountants.
Hours of CPE
No hours annually
Between 1-10 hours annually
Between 11-20 hours annually
Between 21-30 hours annually
Between 31-40 hours annually
More than 40 hours annually
Total

Frequency

Percent

13
76
197
96
82
0
464

2.8
16.4
42.4
20.7
17.7
0.0
100.0

Respondents were asked which of their learning needs in the future would be met
by six specific topics listed in the survey. The respondents could choose as many of the
six topics that applied to them. Two of the topics, “Hands-on skills, such as computer
application classes” (n = 301, 62.3%) and “Updates on accounting topics, such as
Sarbanes-Oxley Act” (n = 302, 62.5%) had the highest reported frequency. The topic
with the lowest reported frequency was “Critical reading skills” (n = 71, 14.7%). (See
Table 8).
TABLE 8. Topics That Would Meet The Future Learning Needs Among
Respondents Who Hold An “Active” Membership Status in The Louisiana Society
of Certified Public Accountants.

Topics for future learning needs
Updates on accounting topics
Hands-on skills
Refresher course in basics of accounting
Communication and management skills
Research skills
Critical reading skills

Selected
N
%
302 62.5
301 62.3
235 48.7
233 48.2
161 33.3
71 14.7
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Not Selected
N
%
181
37.5
182
37.7
248
51.3
250
51.8
322
66.7
412
85.3

Total
N
%
483 100.0
483 100.0
483 100.0
483 100.0
483 100.0
483 100.0

Objective Two
The second objective was to determine the value of continuing professional
education for certified public accountants as perceived by certified public accountants
who hold an “active” membership status in the Louisiana Society of Certified Public
Accountants. This objective was accomplished by asking participants to indicate their
level of agreement with 15 statements regarding their perceptions about the value of
continuing professional education. Responses to the items asked in this section of the
survey were on a five-point Likert-type scale ranging from one to five with the following
values: “Strongly Disagree” was assigned a “1,” “Disagree” was assigned a “2,” “Don’t
know/Neutral” was assigned a “3,” “Agree” was assigned a “4,” and “Strongly Agree”
was assigned a “5.” To assist in the interpretation of these responses, the researcher
established a scale of interpretation as follows: 1.50 or less represents “Strongly
Disagree”; 1.51-2.50 represents “Disagree”; 2.51-3.49 represents “Don’t Know/Neutral”;
3.50-4.49 represents “Agree”; and 4.5 and higher represents “Strongly Agree.” The
reliability of this scale was estimated using the Cronbach’s alpha internal consistency
coefficient. Results of this estimate indicated that the scale was reliable (a = .89).
The statement with which the study participants expressed the highest level of
agreement was “I am more up-to-date in accounting developments” (mean = 4.14, SD =
.62). The statement “I have improved my knowledge and understanding of my specialty
in accounting or specialty in an industry” (mean = 4.07, SD = .67) received the second
highest level of agreement by the study participants. Both of these items were classified
in the “Agree” category of the researcher-established interpretive scale. The item with
which the respondents reported the lowest level of agreement was “Regardless of CPE, I

49

do not have the time to implement significant changes in the way I practice” (mean =
2.49, SD = .84). This item was classified in the “Disagree” interpretive scale category.
Overall, 11 of the statements were classified in the “Agree” category; three were
classified in the “Don’t know/Neutral” category; and one was classified in the “Disagree”
category. (See Table 9).
TABLE 9. Perceived Value of CPE Reported by Respondents Who Hold An
“Active” Membership Status in The Louisiana Society of Certified Public
Accountants.
Item

n

Ma

SD

Classificationb

I am more up to date in accounting
developments.

475

4.14

0.62

Agree

I have improved my knowledge
and understanding of my specialty
in accounting or specialty in an
industry.

482

4.07

0.67

Agree

I have greater opportunity to
interact with colleagues in the
profession.

477

4.01

0.78

Agree

I have improved my knowledge
and understanding of other areas
within the accounting field.

480

3.96

0.65

Agree

I provided a greater service to my
clients and or the company for
which I work.

478

3.93

0.69

Agree

I have improved my business
skills.

477

3.80

0.73

Agree

I have more confidence as a CPA.

480

3.79

0.79

Agree

I believe that the CPE currently
available has been effective in
improving my professional
practice or career.

480

3.79

0.76

Agree
(Table cont)
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I am more motivated to continue
learning in the future.

478

3.77

0.77

Agree

I am more interested in
developments in accounting.

477

3.73

0.77

Agree

I have a more positive view of the
accounting profession.

474

3.63

0.82

Agree

I have changed my practice or
ways of working.

476

3.47

0.84

Don't know/Neutral

I read accounting literature more
in-depth or carefully.

478

3.25

0.83

Don't know/Neutral

Based on CPE completed to date, I
see no reason to change my
practice or way of working.

476

2.73

0.88

Don't know/Neutral

Regardless of CPE, I do not have
the time to implement significant
475
2.49
0.84
Disagree
changes in the way I practice.
a
Response scale: 1 = Strongly disagree, 2 = Disagree, 3 = Don’t know/Neutral, 4 =
Agree, 5 = Strongly agree.
b
Interpretive scale: 1.50 or less = Strongly disagree, 1.51-2.50 = Disagree, 2.51-3.49 =
Don’t know/Neutral, 3.50-4.49 = Agree, 4.50 and higher = Strongly agree.
To further summarize the data for this objective, a factor analysis was conducted
to determine if underlying constructs existed in the scale. The method used was the
principal components analysis with a varimax rotation.
Prior to conducting the planned factor analysis, the researcher examined the
cases-to-variable ratio (32.3:1) which met the cases-to-variable ratio recommended by
Hair, Black, Babin, Anderson, and Tatham (2006). A review of the anti-image
correlation matrix revealed measures of sampling adequacy (MSA’s) all above 0.5, a
level considered adequate for the use of factor analytic procedures. (University of
Newcastle Upon Tyne, 2006). Furthermore, a Kaiser-Meyer-Olkin (KMO) Measure of
Sampling Adequacy was computed, and calculations revealed a KMO value of .924.
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KMO values above .50 determine sampling to be adequate (University of Newcastle
Upon Tyne, 2006). Additionally, Bartlett’s Test of Sphericity was performed to test the
hypothesis that the variables in the population correlation matrix are uncorrelated. The
strength of the relationships between variables was found to be strong and acceptable for
factor analysis based on results of the test (χ2 (df = 105, n = 15) = 2,651.228, p < .001)
(University of Newcastle Upon Tyne, 2006). All measures examined indicated that the
data from this scale were adequate and appropriate for calculation of a factor analysis.
(Hair et al. 2006)
After determining that the data were adequate for completing an exploratory
factor analysis, the next step in conducting the test was to determine the number of
factors to be extracted from the scale. To accomplish this step, the researcher used a
combination of the latent root criterion, the scree test criterion and the percentage of
variance explained. When the scree test was examined, the number of factors was judge
to be one, two, or three. Subsequently, the researcher examined the loadings for one, two
and three factor models for the value scale and all were found to be statistically
acceptable. The three-factor solution was found to have the highest percentage of
explained variance (57.83%) in the perceived value of continuing professional education.
In addition, this model was determined by the researcher to be conceptually most
interpretable. Three sub-scales were identifiable and were determined to be underlying
constructs of perceived value of continuing professional education by certified public
accountants. The researcher labeled these three sub-scales as follows: “Improved
knowledge,” “Staying current in the field,” and “Improvements in practice.”
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The first factor identified in the scale related to the “Improved knowledge” of the
respondent as a result of continuing professional education. A total of nine items with
loadings ranging from a high of .768 to a low of .544 explained 41.08% of the overall
variance in the scale. The second factor identified in the scale included three items that
related to the respondent “Staying current in the field of accounting” as a result of
participation in continuing professional education. The factor loadings ranged from a
high of .809 to a low of .704 and explained an additional 8.35% of the overall scale
variance. The third factor identified in the scale included three items that were related to
“Improvements in practice” as a result of attending continuing professional education.
This factor contributed an additional 7.67% to the explained variance and yielded factor
loadings from .776 to .480. The results of the factor analysis including the factor, the
three sub-scales, the percentage of variance explained by each factor, and the factor
loadings for each of the items in each of the factors is presented in Table 10.
Examination of the items in the scale designed to measure the value of continuing
professional education revealed that two of the statements were worded such that a
response of “Strongly disagree” indicated a higher level of perceived value placed on
continuing professional education. These items included, “Based on CPE completed todate, I see no reason to change my practice or way of working” and “Regardless of CPE,
I do not have the time to implement significant changes in the way I practice.”
Therefore, for these two items a value of “5” was assigned for a response of
“Strongly disagree,” a value of “4” was assigned for a response of “Disagree,” a value of
“3” was assigned for a response of “Don’t know/Neutral,” a value of “2” was assigned

53

TABLE 10. Factor Analysis of Perceived Value of Continuing Professional
Education As Reported by Respondents Who Hold An “Active” Membership Status
in The Louisiana Society of Certified Public Accountants.
Factor 1 - “Improved knowledge”
(41.81% of variance explained)

Factor Loadings
Factor One Factor Two

Factor Three

I have improved my knowledge and
understanding of my specialty in
accounting or specialty in an industry.

0.768

0.072

0.232

I have improved my knowledge and
understanding of other areas within the
accounting field.

0.727

0.187

0.089

I am more up-to-date in accounting
developments.

0.721

0.246

-0.055

I provided a greater service to my clients
and / or the company for which I work.

0.716

0.204

0.309

I have improved my business skills.

0.674

0.205

0.171

I have more confidence as a CPA.

0.673

0.358

0.232

I believe that the CPE currently available
has been effective in improving my
professional practice or career.

0.580

0.281

0.345

I have a more positive view of the
accounting profession.

0.558

0.326

0.188

I have greater opportunity to interact with
colleagues in the profession.

0.544

0.102

0.024

Factor 2 - “Staying Current in the Field”
(8.35% of variance explained)

Factor Loadings
Factor One

Factor Two

Factor Three

I read accounting literature more in-depth
or carefully.

0.169

0.809

0.096

I am more motivated to continue learning
in the future.

0.223

0.753

0.277
(Table cont)
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I am more interested in developments in
accounting.

0.356

Factor 3 - “Improvements in Practice”

Factor Loadings
Factor One

(7.67% of variance explained)

-0.057

0.704

Factor Two

Factor Three

Based on CPE completed to date, I see no
reason to change my practice or way of
working.

0.121

0.206

0.776

Regardless of CPE, I do not have the time
to implement significant changes in the
way I practice.

0.136

-0.027

0.745

I have changed my practice or ways of
working.

0.296

0.449

0.480

for a response of “Agree” and a value of “1” was assigned for a response of “Strongly
agree.” The researcher was then able to compute scores for each of the three identified
sub-scales with higher values consistently indicating higher perceived value of continuing
professional education. The computed mean factor scores revealed that the factor
“Improved knowledge” had the highest mean (n = 483, M = 3.90, SD = .518) and the
factor with the lowest mean (n = 481, M = 3.42, SD = .638) was “Improvements in
practice.” (See Table 11).
TABLE 11. Sub-Scale Sores for “Value” of Continuing Professional Education As
Perceived by Respondents Who Hold An “Active” Membership Status Ii The
Louisiana Society of Certified Public Accountants.

Value
Improved knowledge
Staying Current in the Field
Improvements in Practice b

No. of
Items in the
Factor
9
3
3
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n
483
480
481

Ma
3.90
3.59
3.42

SD
0.518
0.647
0.638
(Table cont)

a

Response scale: 1 = Strongly disagree, 2 = Disagree, 3 = Don’t know/Neutral, 4 =
Agree, 5 = Strongly agree.
b
Two of the three items in this sub-scale utilize a reverse coding as follows: 1 = Strongly
agree, 2 = Agree, 3 = Don’t know/Neutral, 4 = Disagree, 5 = Strongly disagree.
Objective Three
The third objective was to determine the desirability of selected methods of
delivery of continuing professional education for certified public accountants as
perceived by certified public accountants who hold “active” membership status in the
Louisiana Society of Certified Public Accountants. This objective was accomplished by
asking participants to rate the methods of delivery of continuing professional education
on two dimensions, effectiveness and preference. Using these two response dimensions
respondents were asked to rate five different methods of delivery. The two requests
asked of the participants were: “Please rate the following methods of CPE delivery in
terms of your perceptions of their effectiveness overall by marking the one answer that
best describes your beliefs,” and “Please mark the one answer that best describes your
general preference in receiving continuing professional education.”
Respondents were asked first to rate their perceptions of the effectiveness of five
different methods of delivery of continuing professional education in the survey. A fivepoint anchored scale was used, with the following values: “Not at all effective” was
assigned a “1,” “Not very effective” was assigned a “2,” “Don’t know/Neutral” was
assigned a “3,” “Somewhat effective” was assigned a “4,” and “Most effective” was
assigned a “5.” To assist in the interpretation of these responses, the researcher
established a scale of interpretation as follows: 1.50 or less represents “Not at all
effective”; 1.51-2.50 represents “Not very effective;” 2.51-3.49 represents “Don’t
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know/Neutral”; 3.50-4.49 represents “Somewhat effective”; and 4.5 and higher represents
“Most effective.”
Of the methods of delivery presented in the survey, “Practical workshops in
which there is hands-on learning” had the highest mean at 4.48 (SD = .662) and reflects a
classification of “Somewhat effective” per the interpretive scale. “Total autonomy in
which learning is carried out individually” had the lowest mean at 3.23 (SD = .996)
which was interpreted as “Don’t know/Neutral.” The results of ratings of the five
methods of delivery presented reflect that two methods were rated in the “Somewhat
effective” category and three methods were rated in the “Don’t know/Neutral” category.
(See Table 12).
TABLE 12. Effectiveness of Selected Methods of Delivery of CPE As Perceived by
Respondents Who Hold An “Active” Membership Status in The Louisiana Society
of Certified Public Accountants.
Methods of Delivery
Practical workshops in which there is
hands-on learning.

N

Ma

SD

Classificationb

458

4.48

0.662

Somewhat effective

Small group tutorial sessions that are
interactive between the expert and
the audience.

457

4.41

0.690

Somewhat effective

Large lectures in which the expert
lectures and the audience does not
interact with the lecturer.

459

3.44

0.955

Don't know/Neutral

Distance learning computer packages
and courses.

459

3.39

0.886

Don't know/Neutral

Total autonomy in which learning is
carried out individually.
458
3.23
0.996 Don't know/Neutral
a
Response scale: 1 = Not at all effective, 2 = Not very effective, 3 = Don’t know/neutral,
4 = Somewhat effective, 5 = Most effective.
b
Interpretive scale: 1.50 or less = Not at all effective, 1.51-2.50 = Not very effective,
2.51-3.49 = Don’t know/neutral, 3.50-4.49 = Somewhat effective, 4.50 and higher =
Most effective.
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The respondents were then asked to rate the selected methods of delivery of
continuing professional education based on their preference. Using the same five
methods of delivery as in the previous section of the survey, the respondents used a five
point anchored scale with the following values. “Not at all preferred” was assigned a
“1,” “Not very preferred” was assigned a “2,” “Don’t know/Neutral” was assigned a “3,”
“Somewhat preferred” was assigned a “4,” and “Most preferred” was assigned a “5.” To
assist in the interpretation of these responses, the researcher established a scale of
interpretation as follows: 1.50 or less represents “Not at all preferred”; 1.51-2.50
represents “Not very preferred”; 2.51-3.49 represents “Don’t Know/Neutral”; 3.50-4.49
represents “Somewhat preferred”; and 4.5 and higher represents “Most preferred.”
The method rated highest by the respondents was “Practical workshops in which
there is hands-on learning.” This outcome is reflected in the mean rating of 4.14 (SD =
.873) which was interpreted as “Somewhat preferred,” while the method rated lowest was
“Total autonomy in which learning is carried out individually” (mean = 2.79, SD =
1.248) and was interpreted as “Don’t know/Neutral.” Of the five methods of delivery
presented, two were classified as “Somewhat preferred” and three were classified as
“Don’t know/Neutral.” (See Table 13).
TABLE 13. Preference For Selected Methods of Delivery of Continuing
Professional Education Among Respondents Who Hold An “Active” Membership
Status in The Louisiana Society of Certified Public Accountants.
Methods of Delivery
Practical workshops in which there
is hands-on learning.

n

Ma

SD

449

4.14

0.873
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Classificationb
Somewhat
preferred
(Table cont)

Small group tutorial sessions that
are interactive between the expert
and the audience.

448

4.08

0.874

Somewhat
preferred

Large lectures in which the expert
lectures and the audience does not
interact with the lecturer.

449

3.16

1.128

Don't
know/Neutral

Distance learning computer
packages and courses.

445

2.91

1.176

Don't
know/Neutral

Total autonomy in which learning
Don't
is carried out individually.
know/Neutral
447
2.79
1.248
a
Response scale: 1 = Not at all preferred, 2 = Not very preferred, 3 = Don’t
know/Neutral, 4 = Somewhat preferred, 5 = Most preferred.
b
Interpretive scale: 1.50 or less = Not at all preferred, 1.51-2.50 = Not very preferred,
2.51-3.49 = Don’t know/Neutral, 3.50-4.49 = Somewhat preferred, 4.50 and higher =
Most preferred.
Objective Four
The fourth objective was to determine the attitudes toward continuing
professional education for certified public accountants among certified public
accountants who hold “active” membership status in the Louisiana Society of Certified
Public Accountants. This objective was accomplished by asking participants to respond
to nine statements regarding their attitudes toward continuing professional education on a
five-point Likert-type response scale. “Strongly Disagree” was assigned a “1,”
“Disagree” was assigned a “2,” “Don’t know/Neutral” was assigned a “3,” “Agree” was
assigned a “4,” and “Strongly Agree” was assigned a “5.” The reliability of this scale
was estimated using the Cronbach’s alpha internal consistency coefficient. Results of
this estimate indicated that the scale was reliable (a = .86). To assist in the interpretation
of these responses, the researcher established a scale of interpretation as follows: 1.50 or
less represents “Strongly disagree”; 1.51-2.50 represents “Disagree”; 2.51-3.49 represents
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“Don’t know/Neutral”; 3.50-4.49 represents “Agree”; and 4.5 and higher represents
“Strongly agree.”
The item “I believe there is a professional need for continuing professional
education for CPAs with little or no experience (five years or less) practicing in public
accounting” had the highest mean at 4.40 (SD = .712). The item “I am enthusiastic about
participating in continuing professional education,” had the lowest mean at 3.67 (SD =
.971). All nine items in this section had a mean that resulted in a classification of
“Agree” using the researcher established interpretive scale. (See Table 14).
TABLE 14. Attitudes Toward Continuing Professional Education Among
Respondents Who Hold An “Active” Membership Status in The Louisiana Society
of Certified Public Accountants.
Item

n

Ma

SD

Classificationb

I believe there is a professional
need for continuing professional
education for CPAs with little or
no experience (five years or less)
practicing in public accounting.

467

4.40

0.712

Agree

I believe there is a professional
need for continuing professional
education for CPAs with
extensive experience (five years
or more) practicing in public
accounting.

465

4.23

0.830

Agree

I believe there is a professional
need for continuing professional
education for CPAs with little or
no experience (five years or less)
practicing in non-public
accounting positions.

465

4.18

0.825

Agree

I believe that CPE improves my
effectiveness as an accounting
professional.

466

4.03

0.733

Agree
(Table cont)
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I believe there is a professional
need for continuing professional
education for CPAs with
extensive experience (five years
or more) practicing in non-public
accounting positions.

464

4.00

0.939

Agree

I would take CPE even if it were
not required to maintain my
license.

465

3.76

0.901

Agree

I believe that CPE can only work
to improve standards of practice
when it is mandatory for all
CPAs.

461

3.75

1.044

Agree

I consider myself a
specialist/expert in one or more
areas of accounting, (for example:
auditor, tax advisor, or forensic
accountant). Or a
specialist/expert in the industry in
which I work (such as healthcare
finance, banking, or real estate.

468

3.74

0.930

Agree

I am enthusiastic about
participating in continuing
professional education.
461
3.67
0.971
Agree
a
Response scale: 1 = Strongly disagree, 2 = Disagree, 3 = Don’t know/Neutral, 4 =
Agree, 5 = Strongly agree.
b
Interpretive scale: 1.50 or less = Strongly disagree, 1.51-2.50 = Disagree, 2.51-3.49 =
Don’t know/Neutral, 3.50-4.49 = Agree, 4.50 and higher = Strongly agree.
To further summarize the data for this objective a factor analysis was conducted
to determine if underlying constructs existed in the scale. The method used was the
principal components analysis with a varimax rotation.
Prior to conducting the planned factor analysis, the researcher examined the
cases-to-variable ratio (51.7:1) which met the cases-to-variable ratio recommended by
Hair et al. (2006). A review of the anti-image correlation matrix revealed measures of
sampling adequacy (MSA’s) all above the 0.5 level considered adequate for the use of
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factor analytic procedures. (University of Newcastle Upon Tyne, 2006). Furthermore, a
Kaiser-Meyer-Olkin (KMO) Measure of Sampling Adequacy was conducted and
calculations revealed a KMO value of .768. KMO values above .50 determine sampling
to be adequate (University of Newcastle Upon Tyne, 2006). Additionally, Bartlett’s Test
of Sphericity was performed to test the hypothesis that the variables in the population
correlation matrix are uncorrelated. The strength of the relationships between variables
was found to be strong and acceptable for factor analysis based on results of the test, (χ2
(df = 36, n = 446) = 2,025.67, p<001) (University of Newcastle Upon Tyne, 2006). All
measures examined indicated that the data from this scale were adequate and appropriate
for calculation of a factor analysis. (Hair et al., 2006).
After determining that the data were adequate for completing an exploratory
factor analysis, the next step in conducting the test was to determine the number of
factors to be extracted from the scale. To accomplish this step, the researcher used a
combination of the latent root criterion, the scree test criterion and the percentage of
variance explained. When the initial factor analysis was examined, only one factor was
extracted. The one factor solution was found to have a percent of explained variance of
50.48% in the attitude of respondents toward continuing professional education.
However, in the one factor model, one item would not load satisfactorily. The item, “I
consider myself a specialist/expert in one or more areas of accounting, (for example:
auditor, tax advisor, or forensic accountant). Or a specialist/expert in the industry in
which I work (such as healthcare finance, banking, or real estate),” had a factor loading
of .325. A total of nine items with loadings ranging from a high of .829 to a low of .325
explained 50.48% of the overall variance in the scale. The results of the factor analysis
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including the factor, the percentage of variance explained and the factor loading for each
of the items are presented in Table 15.
TABLE 15. Factor Analysis of Attitudes Toward Continuing Professional
Education As Reported by Respondents Who Hold An “Active” Membership Status
in The Louisiana Society of Certified Public Accountants.
Factor - Attitudes toward continuing professional education
(50.483% of variance explained)

Factor Loading
Factor One

I believe there is a professional need for continuing professional
education for CPAs with extensive experience (five years or more)
practicing in non-public accounting positions.

0.829

I believe that CPE improves my effectiveness as an accounting
professional.

0.818

I believe there is a professional need for continuing professional
education for CPAs with extensive experience (five years or more)
practicing in public accounting.

0.805

I am enthusiastic about participating in continuing professional
education.

0.800

I would take CPE even if it were not required to maintain my license.

0.719

I believe there is a professional need for continuing professional
education for CPAs with little or no experience (five years or less)
practicing in non-public accounting positions.

0.714

I believe there is a professional need for continuing professional
education for CPAs with little or no experience (five years or less)
practicing in public accounting.

0.662

I believe that CPE can only work to improve standards of practice
when it is mandatory for all CPAs.

0.572

I consider myself a specialist/expert in one or more areas of
accounting, (for example: auditor, tax advisor, or forensic accountant).
Or a specialist/expert in the industry in which I work (such as
healthcare finance, banking, or real estate).

0.325
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To describe the overall attitudes toward continuing professional education, the
researcher computed a factor score for all the items included in the factor analysis with
the exception of the one item that did not load well, “I consider myself a specialist/expert
in one or more areas of accounting, (for example: auditor, tax advisor, or forensic
accountant). Or a specialist/expert in the industry in which I work (such as healthcare
finance, banking, or real estate).” Response values assigned to all items in the scale
were such that a higher value was indicative of a more positive attitude toward continuing
professional education. Therefore, the higher numerical values were indicative of a more
positive attitude toward continuing professional education. The interpretative scale used
for this overall scale score was the same one the researcher developed to interpret the
individual items. The mean factor scores ranged from a high of 4.42 to a low of 3.67.
The computed overall mean factor score for the eight-item scale was of 4.00 (SD = .643)
which was classified in the “Agree” category of the researcher-established interpretive
scale.
Objective Five
The fifth objective was to determine if a difference exists in the following
demographic and perceptual measures by the area of employment (public or non-public)
among certified public accountants who hold “active” membership status in the Louisiana
Society of Certified Public Accountants: age; gender; years of practice within the
accounting field; self-perceived area of content expertise within the accounting field;
perceived value of continuing professional education for certified public accountants; and
attitudes toward continuing professional education for certified public accountants.
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This objective was accomplished by using analyses based on the level of
measurement of each dependent variable. The variable, area of employment, was defined
for purposes of this objective as employed in a position that is either public accounting or
non-public accounting. For the four variables measured on a categorical scale, the
researcher used the chi-square procedure to determine if each of the variables was
independent of the variable, area of employment. Using an a' priori significance level of
.05, two of the four variables had chi-square values that were statistically significant,
indicating that these two variables were not independent of the area of employment.
These two variables were: “years of practice,” and “age.” The results of the chi-square
analysis for the other two variables examined were not significant, indicating that these
variables (“area of expertise” and “gender”) were independent of the variable “area of
employment.” (See Table 16). The two variables with a significant chi-square value are
further examined with appropriate contingency tables.
TABLE 16. Comparison of Selected Characteristics of Respondents Who Hold An
“Active” Membership Status in The Louisiana Society of Certified Public
Accountants by Area of Employment (Public or Non-Public).
n

Df

χ2

P

Years of Practice

445

4

18.108

0.001

Age

447

4

14.241

0.007

Area of Expertise

283

6

5.028

0.540

Gender

449

1

0.592

0.442

Variable

The variable with the highest chi-square value (χ2 = 18.108, df = 4, n = 445, p <
.001) when examining the independence of selected measures from area of employment
was “years of practice.” The nature of the association between “years of practice” and
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“area of employment” was interpreted by examining the contingency table between the
two measures. This examination revealed that the percentage of respondents in the nonpublic accounting area of employment who had 21 years or more of “years of practice”
was greater than the percentage of respondents in the public accounting area of
employment who had 21 years or more of “years of practice” (57.7% compared to
37.6%). Correspondingly, the percentage of respondents in the public accounting area of
employment was higher than the percentage of respondents in the non-public accounting
area of employment for all of the remaining categories of “years of practice” (See Table
17).
TABLE 17. The Relationship Between Area of Employment and Years of Practice
Among Respondents Who Hold An “Active” Membership Status in The Louisiana
Society of Certified Public Accountants.
Years of Practice

Public
n
%a

Non-public
N
%a

Total
N
%a

N

26

16

42

%

11.0%

7.7%

9.4%

N

34

21

55

%

14.3%

10.1%

12.4%

N

42

25

67

%

17.7%

12.0%

15.1%

N

46

26

72

%

19.4%

12.5%

16.1%

N

89

120

209

%

37.6%

57.7%

47.0%
(Table cont)

5 years or less

10 years or less

15 years of less

20 years or less

21 years or more
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N

237

208

445

%

100.0%

100.0%

100.0%

Total
Note: χ2 (df = 4, n = 445) = 18.108, p < .001
a
% within area of employment classification
The next variable with a significant chi-square value was “age” with a χ2 (df = 4,
n = 447) = 14.241 (p = .007). The nature of the relationship between these two variables,
“age” and “area of employment” (defined as public or non-public) is such that the
percentage of respondents in the non-public area of employment was greater for the two
older age categories (“51-60 years of age” and “Over 60 years of age”), while the
percentage of respondents in the public area of employment was greater for the two of the
three younger age categories (“31-40 years of age” and “41-50 years of age”). A point
worth noting is that for the youngest age category (“21-30 years of age”) the percentage
in the public and non-public areas of employment were almost equal. (See Table 18).
TABLE 18. The Relationship Between Area of Employment and Age Among
Respondents Who Hold An “Active” Membership Status in The Louisiana Society
of Certified Public Accountants.
Age
n

Public
n
%a
11

Non-public
n
%a
11

Total
N
%a
22

%
N

4.6%
53

5.3%
28

4.9%
81

%
N

22.1%
98

13.5%
75

18.1%
173

%
N

40.8%
64

36.2%
63

38.7%
127

%

26.7%

30.4%

28.4%

21-30 years of age
31-40 years of age
41-50 years of age
51-60 years of age
(Table cont)

67

N

14

30

44

%
N

5.8%
240

14.5%
207

9.8%
447

100.0%

100.0%

Over 60 years of age
Total
%
100.0%
Note: χ2 (df = 4, n = 447) = 14.241, p < .007
a
% within area of employment classification

To accomplish this objective for variables measured on an interval or higher scale
of measurement, the researcher used the independent t test procedure to determine if a
difference existed in each of the variables examined. Using an a' priori significance level
of .05, no significant differences were found in the scale scores “Improved knowledge”,
“Staying current in the field”, “Changes in practice”, and “Attitudes” by area of
employment, (“public” or “non-public”), for certified public accountants. (See Table 19).
TABLE 19. Comparison of Perceived Value of and Attitude Toward Continuing
Professional Education by Areas of Employment of Respondents Who Hold An
“Active” Membership Status in The Louisiana Society of Certified Public
Accountants.
Perceived Value and Attitude
Improved knowledge
Public

n

M

SD

241

3.89

0.494

Nonpublic

208

3.92

0.552

Staying Current in the Field
Public

240

3.62

0.600

Nonpublic
Changes in Practice
Public
Nonpublic

208

3.56

0.687

240

3.37

0.602

208

3.48

t

P

-0.459

419.04 0.647

0.912

414.43 0.363

-1.748

416.95 0.081

0.681
(Table cont)
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Df

Attitudes
Public

240

3.97

0.644
-1.229

Nonpublic

208

4.05

446.00 0.220

0.622

Objective Six
The sixth objective was to determine if a difference exists in the following
demographic and perceptual measures by the self perceived expert/specialist status
(whether or not they consider themselves an expert or a specialist) among certified public
accountants who hold “active” membership status in the Louisiana Society of Certified
Public Accountants: age; gender; years of practice within the accounting field; area of
employment ( public or non-public); perceived value of continuing professional
education for certified public accountants; and attitudes toward continuing professional
education for certified public accountants.
This objective was accomplished by using analyses based on the level of
measurement of each dependent variable. For the three variables measured on a
categorical scale, the researcher used the chi-square procedure to determine if each of the
variables were independent of the variable, self perceived specialist/expert status. The
variable “specialist/expert” was defined by the responses given in the open-ended
question of the survey, “In what area or areas of accounting do you consider yourself a
specialist/expert?” Respondents that answered the question by giving an area of
accounting in which they felt they were an expert or specialist were classified as
“Expert.” Those respondents that answered the statement by saying that they did not
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consider themselves an expert or specialist in an area of accounting were grouped with
those respondents that did not answer the question and were classified as “Non-expert.”
Using an a' priori significance level of .05, the three variables had chi-square
values that were not statistically significant, indicating that the three variables were
independent of the variable, self perceived specialist/expert status. (See Table 20).
TABLE 20. Comparison of Selected Characteristics of Respondents Who Hold An
“Active” Membership Status in The Louisiana Society of Certified Public
Accountants by Self Perceived “Specialist/Expert” Status.
N

df

χ2

P

Years of Practice

449

4

3.800

0.434

Age

452

4

2.366

0.669

Gender

455

1

0.663

0.416

Variable

To accomplish this objective for variables measured on an interval or higher scale
of measurement, the researcher used the independent t test procedure to determine if a
difference existed in each of the variables examined. Using an a' priori significance level
of .05, no significant differences were found in the scale scores “Improved knowledge”,
“Staying current in the field”, “Changes in practice”, and “Attitudes” by self perceived
specialist/expert status, (“Expert” or “Non-expert”), for certified public accountants.
TABLE 21. Comparison of Perceived Value of and Attitudes Toward Continuing
Professional Education of Respondents Who Hold An “Active” Membership Status
in The Louisiana Society of Certified Public Accountants by “Expert” or “NonExpert.”
Perceived Value and Attitudes
Improved knowledge
Expert

Non-expert

n

M

SD

189

3.90

0.456

294

3.90
70

0.554

t

df

P

0.072
452.54 0.943
(Table cont)

Staying Current in the Field
Expert
Non-expert
Changes in Practice
Expert
Non-expert
Attitudes
Expert
Non-expert

189

3.56

0.645

291

3.60

0.648

189

3.40

0.619

292

3.43

0.651

185

4.01

0.595

283

3.99

0.673

71

-0.662

402.78 0.509

-0.387

415.58 0.699

.447

425.73 0.655

CHAPTER FIVE
SUMMARY, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
Purpose and Objectives
The primary purpose of this study was to determine the perceived value that
continuing professional education has on the career or practice of certified public
accountants licensed in Louisiana.

The following specific objectives were formulated to

guide the research:
1. To describe certified public accountants who hold “active” membership status
in the Louisiana Society of Certified Public Accountants on the following personal and
professional demographic characteristics: age; gender; years of practice within the
accounting field; area of employment (defined as public or non-public); and selfperceived area of content expertise within the accounting field.
2. To determine the value of continuing professional education for certified
public accountants as perceived by certified public accountants who hold an “active”
membership status in the Louisiana Society of Certified Public Accountants.
3. To determine the desirability of selected methods of delivery of continuing
professional education for certified public accountants as perceived by certified public
accountants who hold “active” membership status in the Louisiana Society of Certified
Public Accountants.
4. To determine the attitudes toward continuing professional education for
certified public accountants among certified public accountants who hold “active”
membership status in the Louisiana Society of Certified Public Accountants.
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5. To determine if a difference exists in the following demographic and
perceptual measures by the area of employment (public or non-public) among certified
public accountants who hold “active” membership status in the Louisiana Society of
Certified Public Accountants: age; gender; years of practice within the accounting field;
self-perceived area of content expertise within the accounting field; perceived value of
continuing professional education for certified public accountants; perceived desirability
of selected methods of delivery of continuing professional education for certified public
accountants; and attitudes toward continuing professional education for certified public
accountants.
6. To determine if a difference exists in the following demographic and
perceptual measures by the self-perceived expert status (whether or not they consider
themselves an expert) among certified public accountants who hold “active” membership
status in the Louisiana Society of Certified Public Accountants: age; gender; years of
practice within the accounting field; area of employment ( public or non-public);
perceived value of continuing professional education for certified public accountants;
perceived desirability of selected methods of delivery of continuing professional
education for certified public accountants; and attitudes toward continuing professional
education for certified public accountants.
Methodology
The target population for this study was defined as certified public accountants in
states where continuing professional education is a requirement of maintaining their
licenses. The accessible population was certified public accountants licensed and holding
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a current “active’ status membership in the Louisiana State Society of Certified Public
Accountants. This population was approximately 6,588 members. The drawn sample
used in this study was a 100 % sample of the defined accessible population. Through a
census survey administered electronically, a total of 483 usable responses were received.
The instrument was a researcher-designed survey based primarily on two previous
studies reported in research journals. One of the studies dealt with the impact of
continuing professional education on the clinical practices of dentists. The other study
addressed the attitudes and perceptions, as well as the impact of continuing professional
education on the clinical practices of chiropractors. The researcher designed survey was
made up of three parts, the first section contained items about the certified public
accountant’s perceived value of and attitudes toward continuing professional education.
The second section dealt with the methods of delivery of continuing professional
education and their desirability based on two factors, effectiveness and preference. The
third section contained demographic information.
The survey was sent to the members via an email message from the Louisiana
State Society of Certified Public Accountants with a link to Surveymonkey.com,
an electronic online survey company. Results of the study may have been influenced
due to the distribution of the study by the Louisiana Society of Certified Public
Accountants. The wording of the emails to the membership implied ownership of
the survey by the Louisiana Society of Certified Public Accountants. Statistical
analysis procedures were executed using the Statistical Package for Social Sciences
(SPSS).
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Major findings of the study
Objective One was to describe certified public accountants who hold “active”
membership status in the Louisiana Society of Certified Public Accountants on the
following personal and professional demographic characteristics: age; gender; years of
practice within the accounting field; area of employment (defined as public or nonpublic); and self-perceived area of content expertise within the accounting field.

Of the

455 respondents who reported their gender there were more males (n = 237, 52.1%) than
females (n = 218, 47.9%). The age category that was reported by the largest group of
respondents was 41-50 years (n = 175, 38.7%) and the category that was reported by the
smallest group of respondents was 21-30 years (n = 22, 4.9%). Respondents reported on
their years in practice. The largest group of respondents reported to have over 21 years in
practice (n = 211, 47.0%), while the smallest group reported to have five years or less in
practice (n = 42, 9.4%). Public accounting (n = 208, 46.3%) was the area of employment
reported by the largest group of respondents; and industry was reported to be the area of
employment by the second largest group of respondents (n = 192, 42.8%).
The majority (n = 294, 60.9%) of the respondents reported to have an expertise or
have an area specialization in accounting. The most reported area of specialization was
Taxation (n = 118, 38.7%) and Internal Audit (n = 2, .6%) was the least reported area of
specialization.
Objective two was to determine the value of continuing professional education for
certified public accountants as perceived by certified public accountants who hold an
“active” membership status in the Louisiana Society of Certified Public Accountants. Of
the 15 individual value items reported in the study, 11 had mean responses in the “Agree”
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category and the only item with which the respondents disagreed was negatively worded
such that “Disagree” indicated a higher value placed on continuing professional
education. The top three value items with their reported means and standard deviations
are as follows: “I am more up to date in accounting developments” (M = 4.14, SD =
.62). “I have improved my knowledge and understanding of my specialty in accounting
or specialty in an industry” (M = 4.07, SD = .67). “I have greater opportunity to interact
with colleagues in the profession” (M = 4.01, SD = .78).
In addition, the means of two factors out of a three factor sub-scale score related
to value were interpreted in the “Agree” classification. The three factors were “Improved
knowledge” (M = 3.9, SD = .518), “Staying current in the field” (M = 3.59, SD = .647),
and “Improvements in practice” (M = 3.42, SD = .638).
Objective Three was to determine the desirability of selected methods of delivery
of continuing professional education for certified public accountants as perceived by
certified public accountants who hold “active” membership status in the Louisiana
Society of Certified Public Accountants. For this study desirability was reported using
two dimensions, effectiveness and preference. Five methods of delivery were presented
in the study for respondents to rate the effectiveness and preference of each method. Two
methods were rated in the “Somewhat effective” and “Somewhat preferred” interpretive
category response categories, which was higher than the other three methods in both
effectiveness and preference. “Practical workshops in which there is hands-on learning”
(n = 458, M = 4.48. SD = .662) and “Small group tutorial sessions that are interactive
between the expert and the audience” (n = 457, M = 4.41, SD = .690) were both classified
as “effective”. “Practical workshops in which there is hands-on learning” (n = 449, M =
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4.14, SD = .873) and “Small group tutorial sessions that are interactive between the
expert and the audience” (n = 448, M = 4.08, SD = .874) were both classified as
“preferred.” The other three methods were classified in the “Don’t know/Neutral”
response category.
Objective Four was to determine the attitudes toward continuing professional
education for certified public accountants among certified public accountants who hold
“active” membership status in the Louisiana Society of Certified Public Accountants. All
nine individual attitude items in the study had a mean that resulted in a classification of
“Agree.” The highest and lowest attitude items and their mean and standard deviation are
as follows: “I believe there is a professional need for continuing professional education
for CPAs with little or no experience (five years or less) practicing in public accounting”
(M = 4.40, SD = .712). “I am enthusiastic about participating in continuing professional
education” (M = 3.67, SD = .971).
In addition, a factor score was computed using eight of the nine attitude items.
One item, “I consider myself a specialist/expert in one or more areas of accounting, (for
example: auditor, tax advisor, or forensic accountant). Or a specialist/expert in the
industry in which I work (such as healthcare, finance, banking, or real estate),” was not
used since the item did not load satisfactorily with the other items in the scale based on
the factor analysis. An overall mean score for the computed factor score was 4.00 (SD =
.643).
Objective Five was to determine if a difference exists in the following
demographic and perceptual measures by the area of employment (public or non-public)
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among certified public accountants who hold “active” membership status in the Louisiana
Society of Certified Public Accountants: age; gender; years of practice within the
accounting field; self-perceived area of content expertise within the accounting field;
perceived value of continuing professional education for certified public accountants;
perceived desirability of selected methods of delivery of continuing professional
education for certified public accountants; and attitudes toward continuing professional
education for certified public accountants. Of the four categorical variables that were
compared using a chi-square test of independence, two were found to be statistically
significant indicating that they were not independent of the variable, “area of
employment” using a’ priori significance level of .05. These two variables were: “Years
of Practice” and “Age.” The results from the chi-square analysis χ2 (df = 4, n = 445) =
18.108, p <.001 of the variable “Years of Practice” found a higher proportion of
respondents in the public accounting area of employment who had 21 years or more of
“Years of Practice” was greater than the percentage of respondents in the public
accounting area of employment who had 21 years or more of “Years of Practice” (57.7%
compared to 37.6%).
The other variable with a significant chi-square value was “Age” with a χ2 (df = 4,
n = 447) = 14.241, p <.007. The percentage of respondents in the non-public area of
employment was greater for the two older age categories (“51-60 years of age” and “Over
60 years of age”), while the percentage of respondents in the public area of employment
was greater for two of the three younger age categories (“31-40 years of age” and “41-50
years of age”).
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Four continuously measured variables were compared by the categories of the
variable, “Area of employment” using a t test procedure. Using an a' priori significance
level of .05, no significant differences were found in the sub-scale scores “Improved
knowledge”, “Staying current in the field”, “Changes in practice”, and “Attitudes” by
the variable “Area of employment.”
Objective Six was to determine if a difference exists in the following
demographic and perceptual measures by the self-perceived expert status (whether
or not they consider themselves an expert) among certified public accountants who
hold “active” membership status in the Louisiana Society of Certified Public
Accountants: age; gender; years of practice within the accounting field; area of
employment ( public or non-public); perceived value of continuing professional
education for certified public accountants; perceived desirability of selected methods
of delivery of continuing professional education for certified public accountants; and
attitudes toward continuing professional education for certified public accountants.
Of the three variables that were compared by whether or not the respondent considered
themselves as expert/specialist in an area of accounting no statistically significant chisquare values were found indicating that the variables were independent of the variable,
expert status. These three variables were: “Years of Practice” (N = 449, df = 4. χ2 = 3.8,
p = .434), “Age” (N = 452, df = 4, χ2 = 2.366, p = .669), “Gender” (N = 455, df = 1, χ2 =
.663, p = .416). When the continuously measured variables including the sub-scale
scores of value of continuing professional education and attitudes toward continuing
professional education were compared by categories of expert status using the
independent t test procedures, no significant differences were found.

79

Conclusions, Implications, and Recommendations
Conclusion One
Certified public accountants are approximately equally distributed between public
and non-public accounting positions. This conclusion is based on the finding of this
study that 208 (46.3%) of the respondents reported that public accounting was their area
of employment. Even though the researcher found that differences existed between the
respondents and non-respondents in this study, which indicates that the generalizability of
the study results is limited, communications between the researcher and the staff
members at the Louisiana Society of Certified Public Accountants confirm that the
overall membership composite is approximately equal between those certified public
accountants that work in public positions and those that work in non-public positions.
An implication of this conclusion is that since the continuing professional
education needs of certified public accountants working in public areas of employment
are often very different from those working in non-public areas of employment, both
groups need to be given a high priority in developing continuing professional education
course offerings. However, it is not clear if current continuing professional education
courses are chosen based on the needs of the certified public accountant or on the basis of
convenience and expediency.
Based on this conclusion, the researcher recommends that further research be
conducted to identify the specific continuing professional education needs of accountants
working in the various areas of accounting with particular attention given to those areas
of employment that represent the largest numbers of employees. Issues that should be
addressed in this research should include but not be limited to the following: (a) specific
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subject matter areas that are needed/desired by the membership; (b) course length formatfour hours courses, six hour courses, eight hour courses, etc.; (c) timing during the
calendar year, that is preferred/needed for course offerings; and (d) the timing of the
courses (weekend, evening, work day, etc.) that best meets the needs of certified public
accountants. The results of this study should then serve as the basis for developing
continuing professional education course offerings that are provided by the Louisiana
State Society of Certified Public Accountants.
Conclusion Two
The majority of the respondents perceive themselves as specialists/experts in an
area of accounting. This conclusion is based on the finding of the responses of 305
respondents that chose to answer an open-ended question about their area of expertise in
accounting or area of specialization in accounting. Of the respondents who answered the
question, 294 (60.9 %) of the total respondents reported having an area of accounting in
which they consider themselves an expert or specialist. This finding was not unusual
considering the various areas of accounting that certified public accountants are
introduced to as part of their college curriculum requirements. In addition, the demand
by clients for specific areas of accounting, such as taxation, lends itself to motivate
individuals to specialize in one or more areas of accounting.
An implication of this conclusion is that since the needs for continuing
professional education of the certified public accountants who perceive themselves as
specialists or experts differ from the needs for continuing professional education of
certified public accountants who do not perceive themselves as specialists or experts in
an area of accounting, high priority in developing continuing professional education
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courses needs to be given for both groups of members. To maintain their self-perceived
status as a specialist/expert, certified public accountants must be able to stay current on
the latest developments and trends within their area of specialization.
Content for course offerings tend to be developed for the beginner or intermediate
level of knowledge in specific areas of accounting or specific industries. This level of
knowledge in courses is sufficient for certified public accountants that are beginning to
work in a specific area of accounting or specific industry. In addition these courses
would be sufficient for those individuals that have clients with specific accounting needs
within an area of accounting; or for those who do not perceive that they have an area in
which they are a specialist/expert. But locating courses with content at the expert
knowledge level can be difficult.
The researcher recommends that the Louisiana State Society of Certified Public
Accountants survey their membership periodically to determine the various areas of
specialization held by the membership and ensure that the level of knowledge and areas
of specialization reported by the membership are represented in the course offerings to
the membership. This reporting can be done in several ways without having to send out
surveys to the membership. First the Society could incorporate the questions, “In what
areas of accounting do you consider yourself a specialist or expert,” and “How long have
you worked in this field or area of accounting,” on the annual member update sheet that
is submitted to the Society by the members with their annual dues. Another way to
survey the members on this topic is to include the questions on the evaluation sheets that
are used at the end of each course offered by the Society. The number and knowledge
level of course offerings by the Louisiana State Society of Certified Public Accountants
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should support the various areas of specialization within the accounting field as well as
various knowledge levels reported by the membership.
Conclusion Three
Most certified public accountants value continuing professional education. This
conclusion is based on the results of this study in which 11of the 15 individual value
items had mean responses in the “Agree” category, and the only item with which the
respondents disagreed was negatively worded such that “Disagree” indicated a higher
value placed on continuing professional education. In addition, the means of two factors
out of a three-factor sub-scale score related to value were interpreted in the “Agree”
classification based on the interpretive scale developed by the researcher. The two
factors were “Improved knowledge” (mean = 3.9), and “Staying current in the field”
(mean = 3.59). These findings are not unexpected considering that an attribute of a
“profession” includes the concept of public interest or public trust. In order for the
professional to build public trust, some action must be taken by the professional. In
many professions continuing professional education is the action taken to sustain this
trust. Therefore, the concept that continuing professional education adds to public trust
would have value to the professional.
For the certified public accountant, the concept of public trust and public opinion
is specifically addressed in the AICPA Code of Conduct. All members of the AICPA,
regardless of their area of employment, are subjected to the AICPA Code of Professional
Conduct which contains a section specific to public interest. Section 53, Article II of the
Code of Professional Conduct titled “The Public Interest” states, “Members should accept
the obligation to act in a way that will serve the public interest, honor the public trust, and
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demonstrate commitment to professionalism.” (Code of Conduct, AICPA website,
January 24, 2007) Furthermore, “Certified public accountants are expected to adhere to
the code based primarily on members' understanding and voluntary actions, secondarily
on reinforcement by peers and public opinion, and ultimately on disciplinary
proceedings, when necessary, against members who fail to comply with the Rules.”
(Code of Conduct, AICPA website, January 24, 2007) Not only are certified public
accountants expected to serve the public interest, but they must be aware of public
opinion in all aspects of maintaining an appearance of professionalism. Marvin Stone,
the 1967-68 president of the AICPA, believed that the public was entitled to expect a
certified public accountant to remain continually aware of the latest developments in his
field and that the profession has failed the public if a certified public accountant has
permitted his knowledge to become a victim of “galloping obsolescence.” (Stone, 1967)
According to Dublin, knowledge has always been dated; therefore, the need for
constant updating by the professional becomes necessary. Keeping abreast of a field is a
major undertaking, especially when professionals have various demands on their time and
energy. The issue is not that competence has necessarily deteriorated, but that demands
have moved ahead of competence (1990). Without up-to-date knowledge within a
profession, a gap may occur between what the public expects and what the professional
can deliver. Therefore, the professional can see value in continuing professional
education in respect to public expectation. If the professional is up-to-date on the
developments within his field, the public will consider him knowledgeable in his
profession and a level of trust is incurred.
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The implication of this finding is that two out of the three aspects of continuing
professional education presented in the study were valued by certified public accountants.
While two factors could be perceived as related to public trust and hence have some
value to the certified public accountant, the third factor could be perceived more as a
management issue. However, the actual construct or appearance of competency that an
individual must maintain in order to be considered a professional was not addressed in
this study. Another implication of these outcomes is that the lack of variability in the
perceived value of continuing professional education might be related to the area of
employment in the field of accounting. The area of employment could account for no
item being rated in the “Strongly agree” category in this section of the survey.
Based on this conclusion and findings, the researcher recommends that additional
research be conducted to investigate the optimum number of continuing professional
education hours necessary to maintain the public’s trust in the accounting profession.
Currently, regardless of the experience, employment, or expert status in an area of
accounting, the certified public accountant is required to complete 120 continuing
professional education hours in a three-year reporting period. Research into the optimum
number of continuing professional education hours may reveal the need for varied
number of continuing professional education hours based on the different levels of
expertise, and years in practice of the professionals. In addition, a qualitative study
involving interviews with certified public accountants to determine more specifically why
they value continuing professional education may also be completed.
Another recommendation by the researcher is that additional research be
conducted to investigate whether certified public accountants should consider advertising
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their required participation in continuing professional education in order to maintain their
licenses. If maintaining public trust in the accounting profession is a primary reason for
valuing continuing professional education, then ensuring that the public is aware of this
requirement would further promote public trust in the accounting profession.
Conclusion Four
Hands-on learning and small tutorial sessions are considered by certified public
accountants as desirable methods of delivery for continuing professional education.
Desirability was measured in this study by two dimensions, preference and effectiveness.
The respondents were asked to rate five specific methods of delivery and the reported
results support this conclusion. Two methods of delivery rated higher than the other
three methods presented. One method, “Practical workshops in which there is hands-on
learning” (mean = 4.14) which was interpreted as “Somewhat preferred,” and “Small
group tutorial sessions that are interactive between the expert and the audience” (mean =
4.08) was also interpreted as “Somewhat preferred.” These two methods of delivery had
the highest mean scores for effectiveness as well. “Practical workshops in which there is
hands-on learning” (mean = 4.48), was interpreted as “Somewhat effective” and “Small
group tutorial sessions that are interactive between the expert and the audience” (mean =
4.41), was interpreted as “Somewhat effective.” This finding is not unexpected based on
the large amount of research related to the adult learner and preferred learning styles.
Adult learners, such as certified public accountants, may experience a variety of learning
styles, but the specific learner may have a preferred learning style which contributes to
more effective learning for them.
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Cervero (1985) contends that for learning to be successfully applied to practice,
there must be quality educational input. These findings suggest that practitioners believe
that quality of the education input, which includes method of delivery, plays a big part in
the success of the practitioner in learning. Lowenthal noted, “It is easier to legislate
classroom time requirements than it is to define and measure competency and implement
competency based activities. Teaching strategies and methods to deliver educational
content must also change, and the professional must be helped to accept and use
nontraditional methods of study” (1981, p. 531). Cervero (1992) contends, the “popular
wisdom among practicing professionals is that the knowledge they acquire from practice
is far more useful than what they acquire from more formal forms of education” (p.92).
The ability to measure continuing professional education has led the accounting
profession to limit the methods of delivery of continuing professional education to formal
methods only. Informal education is not considered in determining if learning has
occurred. The idea that the only effective methods of delivery are formal, and informal
learning can not be measured needs to be reexamined.
Based on the conclusion and findings, this researcher recommends that further
studies be done on more non-traditional delivery methods of continuing professional
education and means of measurement. This researcher suggests investigating the use of
“study circles” as a means of continuing professional education, because “study circles”
incorporates the characteristics of both of the methods of delivery that were preferred and
effective. “Study circles are based on adult learning principals, including action learning
and critical reflection. They are socially and educationally reinforcing in using and
valuing the learners’ existing knowledge and experience, and providing a forum where
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people feel OK about what they don’t know” (Taylor, Marienau, Fiddler, 2000, p. 82).
The researcher believes that this informal method of learning can be adjusted to
incorporate a measurement component to it which would meet the attendance
requirements of the Louisiana State Board of Certified Public Accountants. This
method of learning could replace or enhance course offerings for areas of specialization
or levels of expertise. The study circle could be established based on area of expertise
and years practicing in a particular field of accounting and should be limited in size.
Each member would contract with the group, committing to meet at regular times
and discuss topics of interest agreed upon by the group. Each member would act as the
facilitator for one or more meetings, researching articles on a specific topic and ensuring
that each member of the group contributes to the discussion. Attendance sheets could be
used to confirm hours of continuing professional education as well as setting additional
hours for facilitating meetings. This informal method of delivery could enhance the
learning of the members of the group, encourage development of professional alliances
with various members of the group, and could prove to be an effective method of
continuing professional education.
Additionally, further research needs to be done on cost effectiveness versus
desirability in reference to methods of delivery. The methods of delivery may be
influenced by the cost of presenting the course with no regard to the preferred method
by the participants. Is it feasible to offer cost effective continuing professional education
courses that practitioners find more desirable based on their preferred method of
delivery?
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Conclusion Five
Certified public accountants have a positive attitude toward continuing
professional education. This conclusion is supported by the findings that all nine items in
the attitude scale were interpreted as “Agree” based on the interpretive scale developed
by the researcher. Although all nine items were interpreted as “Agree”, the respondents
did not strongly agree with any item. Therefore, it is evident that some members had less
positive attitudes toward continuing professional education. Of the items in the attitude
scale, four were specific to area of employment (public or non-public) and years in
practice (five years or more, and five years or less). These four items had a mean that
ranged from 4.03 to 4.23, all well within the “Agree” interpretive category developed by
the researcher. One item was specific to participation in continuing professional
education. The item, “I would take CPE even if it were not required to maintain my
license” had a mean in the “Agree” (M = 3.76) interpretive scale category. These five
items support the conclusion that there is a positive attitude toward continuing
professional education. This finding is further supported by the results of a factor
analysis on attitudes toward continuing professional education. The original response
values assigned to all items in the scale were such that a higher value was indicative of a
more positive attitude toward continuing professional education. The implication of this
conclusion is that regardless of area of employment and years of practice, there is a
professional need for continuing professional education.
There is a potential positive impact on the profession if continuing professional
education courses were to be developed to deal with not only the subject needs of the
membership but also the methods of delivery desired by the membership. Continuing
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professional education is a component of all professions that is here to stay. This
statement is evidenced by the growth of the continuing professional education industry
since its inception. In the United States employers and professionals spend billions of
dollars on the training and development of professionals. According to Rowden (1996),
“Employers spend over $50 billion per year on formal employee training and education.
Approximately $180 billion per year is spent on informal, on-the-job training” (p. 3).
“Despite this huge investment in continuing professional education programs, the field of
adult education can offer few assurances that the knowledge learned in these programs is
linked to the context of professional practice” (Daley, 2001, p.40). The positive attitude
towards continuing professional education revealed in this survey could be strengthened,
if steps are taken to align the courses offered by the Society of Louisiana Certified Public
Accountants with the needs of the membership and using the methods of delivery that
members find most desirable. Based on this findings and implication, further research
into improving the positive attitude towards continuing professional education should be
considered. This research may include interviewing a panel of certified public
accountants to study the continuing professional education requirement and the most
effective methods of delivery for the courses offered. By interviewing the panel and
determining the specific methods of delivery most desirable to the panel could lead to
developing not only courses that include the accounting topics the membership needs, but
also the most desirable delivery methods, which in turn may make the course more
effective and useful to the membership.
Additional research into the use of pre- and post-testing of a course could also be
considered. If participants in the course can perceive that they have gained knowledge
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from the course, they may develop a more positive attitude toward continuing
professional education. If a more positive attitude does occur, the certified public
accountant may be more willing to bring the knowledge back to their professional
practice; the ultimate goal of continuing professional education.
Conclusion Six
Whether certified public accountants consider themselves as an expert or
specialist in an area of accounting, or not, has no influence on their perception of the
value of continuing professional education. This conclusion is supported by the results of
a comparison between perceived expert status in an area of accounting, and no expert
status by values and attitudes toward continuing professional education. The results of
the comparison showed no differences in value and attitude sub scale scores. This
finding is not unexpected considering the strong tie between public interest, more
specifically the client, and the certified public accountant. Whether the certified public
accountant works in the area of public accounting or in a non-public area of accounting,
there tends to be a strong sense of professionalism specific to the area of public trust. In
many cases the public, or client, is relying on the expertise of the certified public
accountant, and a bond develops between the certified public accountant and the client.
This client/professional relationship has been explored through research specific to
agency theory. The traditional principal-agent relationship was elaborated upon by
Sharma in 1997 when he wrote about the professional principal – professional agent
relationship.
Agency theory deals with the relationship between the principal and agent. This
theory can be applied to employer-employee, buyer-supplier, and professional-client.
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The focus of the principal-agent literature is on determining the optimal contract,
behavior versus outcome, between the principal and the agent. This simple agency model
has been described in varying ways by many authors (e.g., Demski & Feltham, 1978;
Harris & Raviv, 1979; Holmstrom, 1979; Shavell, 1979). Agents will typically have
specialized knowledge or advanced technical expertise that the principal needs but does
not possess (Yoon, 2004). According to Freidson,
The professions ‘strike a bargain with society’ in which they exchange
competence and integrity against the trust of client and community,
relative freedom from lay supervision and interference, protection against
unqualified competition as well as substantial remuneration and higher
social status (1983, p. 41).
This shift of power from principal to agent is considered by Sharma in his
article relating agency theory to professional (principal)-professional (agent)
relationships. According to Sharma,
[T]he power asymmetry assumed in agency theory is reversed in
exchanges involving professional agents who have power over lay
principals because they control relevant task-related knowledge and have
the expert authority to influence greatly (if not drive) the standards of
exchange. Whether professional agents can, and actually do take
advantage of their power depends, however, on several other restraints on
their potentially opportunistic inclinations (1997, p.770).
Sharma furthered the idea of a principal-professional relationship as opposed to
an owner-manager relationship by defining three substantive differences between the
exchanges: (1) power asymmetry favoring professional agents, (2) oversight by the
community of peers, and (3) co-production of an intangible service product. In other
words, the traditional professional-client relationship is one in which the professional is
considered to posses special competence in a specific area and therefore assumed to
know what is good for the client better than the clients themselves. The professional is,
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in principal, accountable to the client but their performance can normally only be judged
by the professional’s peers who develop ethical and professional standards as a basis for
judgment (Schein, 1972, Velaythem & Pereira, 1993).
Based on this conclusion and findings, the researcher recommends that additional
research be conducted to investigate the optimum number of continuing professional
education hours necessary to maintain the certified public accountants self-perceived
expert status or area of specialization in accounting. Currently, all certified public
accountants complete 120 continuing professional education hours in a three-year
reporting period regardless of their area of specialization or expert status in an area of
accounting. Further research could include a qualitative study conducted in which
accountants that consider themselves experts or specialists in an area of accounting are
interviewed and asked about the number of continuing professional education hours they
believe are necessary in order for them to maintain their expert status.
Additional research into the optimum number of continuing professional
education hours may reveal the need for varied number of continuing professional
education hours based on the different levels of expertise, and areas of accounting in
which a certified public accountant is considered a specialist. Research into the idea of a
competency test to be passed which would replace some or all of the 120 hours of
continuing professional education may be a viable option. By passing a comprehensive
examination in a specific area of accounting, the accountant may forgo taking the
required 120 hours of continuing professional education for that specific reporting period.
This exam would encompass both general information about the subject, as well as
technical and the latest developments in the specific area of accounting. As individuals
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gain knowledge in their area of specialization through experience, is the 120 hours of
continuing professional education per reporting period viable and necessary?
Additional research into whether participants should complete and pass a post-test
prior to being awarded the continuing professional education credits should be conducted.
Agency theory can be used to describe the relationships between the certified public
accountant, the public, and the testing organizations. Each state licensing board
mandates the participation in continuing professional education as a way to strengthen
public trust with certified public accountants, however, no monitoring of learning has
been established. Post-testing by participating certified public accountants prior to
completion of specific courses would offer a method of monitoring between the
acquisition of knowledge and skills sought and the testing organization, and help solidify
the trust between the certified public accountant and the public.
Agency theory ties to two nagging issues in this research project: the client’s
expectations of the knowledge base of the professional, and within professional
education, the ability to assess the learning outcome. The expectation of the principal or
the public is that the professional is current in the literature and latest events in their
profession. The principal has faith that the professional agent has the knowledge to
adequately perform and meet the requirements of the contract between the principal and
the agent professional.
Currently, professionals are required to participate in continuing professional
education and expect to be awarded proof of having taken the course. Yet attending the
course does not equate to knowledge learned, and without some type of outcome
measurement, how can learning be measured?
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In the professional education of certified public accountants, the professional
(certified public accountant) is contracting with an organization, in some cases the
AICPA or their state society, to provide professional education. The goal becomes
meeting the required hours of professional education, not necessarily whether the course
was relevant and can be transferred to the certified public accountant’s practice.
Although some courses require passing an objective exam at the end of the course, these
exams are generally not of the nature that would assess that learning has occurred. Thus,
has the organization (agent) offering the courses mandated by the profession completed
their contracted services to the principal’s (certified public accountant) satisfaction?
Summary
Although continuing professional education has been a part of the accounting
profession for 30 years, knowing if continuing professional education has value to the
practitioners has not been studied. This research was conducted in an effort to determine
the perceived value that continuing professional education has on the career or practice of
certified public accountants licensed in Louisiana. Certified public accountants realize
there is a professional need for continuing professional education. They consider
continuing professional education to have value and they have a positive attitude towards
it. Whether certified public accountants consider themselves an expert or specialist or
not, and their years of practice has no influence on their perception of value that
continuing professional education brings to their profession.
In the current continuing professional education structure for certified public
accountants as with other professions, a “disconnect” often exists between classes
attended and skills or knowledge that would benefit the certified public accountant’s
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specialty. Professionals can be driven to register for classes on the basis of convenience
rather than professional development. Methods of delivery are often not considered
when courses are developed. Yet, results of this study show that two methods of delivery
were considered most desirable, “Practical workshops in which there is hands-on
learning,” and “Small group tutorial sessions that are interactive between the expert and
the audiences.” Measurement means should be studied to determine if informal methods
of learning can be incorporated with the existing formal learning methods currently
utilized for continuing professional education.
“How much is enough?” is a question that the researcher poses for further
research regarding the flat 120 hour requirement per reporting period for Louisiana
certified public accountants. Is 120 hours of continuing professional education necessary
for all certified public accountants regardless of the number of years of practice or their
area of employment or whether they are a specialist or expert in some area of accounting?
Is 120 hours of continuing professional education enough for some specialties or areas of
employment? This researcher trusts that others will continue to question the set
guidelines for continuing professional education in an effort to change, where necessary,
this essential component of all professions. The hope of this researcher is that continuing
professional education will be perceived as an extension of life-long learning by all
professionals.
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JOB TITLES
Respondent ID
234523257
249404953
234539627
234548744

Job Title
Controller
Audit Director
Director
Budget Director
Director of Internal
Audit
Director of Tax
Assistant Director
Controller
Director of Accounting
Director of Accounting
Director of Internal
Audit
Controller
Controller
Controller
Controller
Controller
Controller of Wholesale
produce company
Director of Accounting
Controller
Controller
Controller
Controller
Controller
Controller
Director of Budget/Dept
Reporting
Director of Finance
Director Strategic
Business and Quality
Development
Controller
Controller
Controller
Controller
Controller
Controller
Director – Tax
Administration
Controller
Controller

234503331
234566119
234579299
234712888
252055187
254249740
234530608
234528284
235521907
234564515
253480866
234542683
234546566
234941074
240616015
234542918
234649166
234554228
234548876
252032337
234537855
234520153
235738435
234567432
234565800
234641338
234993489
234539348
234761378
252794362
234525927
234526745
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234530766
234533090
234540078
234542996
234553959
234609078
234624437
234767672
234814251
234946590
242017586
252023119
252054512
252397207
252500658

Controller
Controller
Controller
Controller
Controller
Controller
Controller
Controller
Controller
Controller
Controller
Controller
Controller
Controller
Controller
Controller/Assistant
Treasurer
Controller/Office
Manager
Corporate Tax Manager
Director of Operations
Controller
Regional Director of
Managed Care
Director of Finance
Director
Director
Associate Director
Director of local public
accounting firm
Senior Accountant
Senior CPA
Vice President for
Finance and
Administration
Chief Financial /
Administrative Officer
Chief Financial Officer
State Inspector General
Vice President - Finance
Tax Administrator
CEO
Compliance Officer
President/ CEO
Treasurer
Vice President/Contr.

234547982
241248525
235112871
234530688
234537992
234806199
234997470
234634215
234623740
234903315
234540372
236360843
252075752
253929266
234794640
234757749
234546335
234523164
234604519
234603269
252406783
241783529
234572154
234541872
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234639555
252694680

Chief Financial Officer
Chief Financial Officer
Vice President of
Finance
Vice President,
Administrative
Affairs
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
Chief Credit Officer
Chief Financial Officer
EVP/CFO
President
President
President/CEO
(Financial Institution)
Treasurer
Vice President
Vice President
Vice President
Vice President
Vice President of
Finance and CFO
President
President
Treasurer
Vice President
AVP & Trust Officer
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
President/ CIO
Tax Director
Trust Relationship
Management Adm.
Vice President / CFO
Vice President
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer

234565098
234926938
234592648
234593577
234550247
234564199
252736845
235119565
234528869
252571362
234544646
252254687
234565113
234562487
234535551
234587767
252401136
234525734
236358097
234527824
234557273
240368380
234534207
234533238
234603456
234936219
240344448
234704117
234552012
234520992
234529083
234567932
234541516
234522802
234531858
234532517
234538255
234549453
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234572512
234701985
234720634
238705374
252050557
252251584
252362976
252549079

Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
Chief Financial Officer
Chief Accounting
Officer
Chief Accounting
Officer
Executive Director
Owner
Owner / Manager
President/CEO
Vice President &
Cashier
Vice President /
Controller
Chief Financial Officer
President/CE
Vice President of
Finance
Dean
Director/Professor
Director/Professor
Professor
Dean
Auditor Supervisor
Accounting Manager
Senior Auditor
Accounting Manager
Manager
Accountant
Assistant Controller
Audit Senior
Banker - Manager of
ABS
Benefit Analyst
EDP Auditor 2
Lead Auditor
Manager
Senior Accountant
Senior IS Auditor
Sr. Accountant

252349604
234616190
234525198
234536830
253514806
238368630
242332275
234936988
252118997
234659812
234526410
240148338
252373729
252061633
234595208
252094193
234660271
234556017
252395120
252370762
234522026
234656418
234539703
234533062
234616608
234527288
234538357
235384130
234554596
238835890
235018879
252091342
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Manager, Financial
Analysis and Planning
Accounting Supervisor
Senior Cost Accountant
Accounting Analyst
Assistant Controller
Assistant Controller
Assistant Corporate
Secretary
Assistant Controller
Internal Auditor
International Accountant
Manager
Manager Internal
Control
Manager of Accounting
Manager of Financial
Planning
Manager of
Reimbursement
Manager of SOX
Compliance
Manager, Accounting
Sales Accounting
Leader
Secretary/Treasurer/
Chief Financial Officer
Senior Accountant
Senior Accountant
Senior Director of
Finance
Senior Staff Auditor
Special Financial
Projects
Financial Manager
Senior Accountant
Crude Accountant
Senior Staff Tax
Specialist
Senior Manager,
Corporate Taxes
Senior Staff Tax
Specialist
Tax Advisor
Tax Manager
Accountant in Charge

234554456
234540557
234539062
234547335
234948188
236329631
234536853
234528177
234546433
235049644
234513227
252385868
236727900
252539584
252447951
234756909
234648529
234545265
234572238
234755957
236333542
234537233
252360444
234520431
241748624
234536200
234516378
252768515
234572808
234538817
234520253
234511536
234532873
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Accountant/AP Payroll
Supervisor
Accounting Supervisor
Assistant Controller
Business Support
Manager
Compensation Analyst
Finance Manager
Financial Administrator
Financial Analyst
Internal Auditor
Internal auditor
Lead Risk Analyst
Manager
Manager, Faculty
Practice Plan Cash
Management
Office Manager
Office Manager
Operational
Audit/Finance Trainer
Operations Analyst
Senior Internal Auditor
Senior Accountant
Financial Analyst (CFA)
Audit Manager
Audit Manager
Consultant/CPA
Manager
Managing Member
Supervisor
Tax Manager
Audit Manager
Audit Manager
Audit Manager
Senior Manager
Supervisor
Audit Manager
Accountant
CPA
Administrator/CPA
CPA
CPA
CPA
CPA/Manager
Manager

252349372
234523944
239902023
234593598
252373498
252065405
234719122
234557934
234523410
242127039
234529883
234549827
234534170
234552336
234754360
252365698
236080586
236457976
234551174
235211613
234535208
252123551
249281730
252092680
242304989
234951932
252361216
254502959
234529682
252071327
234721872
234523018
235433155
252436331
234773643
234602536
234809826
239759303
234793431
236381128
236355183
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236294583
234515385
234583973
234564025
234625018
234917642
234531235
234555140
240392729
235442079
234535196
234538276
234725114
236711819
234579817
252557259

Manager
Manager
Senior Tax
Supervisor
Tax Manager
Tax Manager
Tax Manager
Tax Manager
Tax Manager
Tax Supervisor
Tax Supervisor
Accounting Manager
Audit Manager
CPA
Manager
Manager
Manager (soon to be
owner)
Managing Member
Tax Manager
In-house attorney in
industry
Sole Practitioner
Consultant
Accounting Software
Consultant
Attorney
Lawyer
Attorney
Investment Advisor
Not-for-profit
Retired
Retired – US
Government
Audit Partner
Managing Partner
Managing Partner
Managing Partner
Managing Partner
Owner
Owner
Owner
Owner – Contract
Auditing
Owner/ Sole
Practitioner

234558572
234725666
234507591
234634760
234516001
234655082
252418648
252378570
234555268
252068397
252408519
234549025
234617363
252596849
234522104
234574556
234590030
252329428
252050433
235202394
252060964
234525987
235101099
252040320
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252231151
234579778
234518347
234545478
235951780
234544651
253506587
234530456

Partner
Partner
Partner
Partner
Partner
Partner
President/Owner
President
President - closely held
Corporation
Shareholder
Sole Owner
Sole Practitioner
Sole Practitioner
Sole Proprietor
Sole Proprietor
Sole Shareholder
Accounting Partner
CPA - Small Firm
Owner
Partner
Partner
Partner
Managing Principal
Owner
Owner
Owner/Manager
Partner
Partner
Partner
Sole Practitioner
Sole Proprietor
Sole Practitioner
Owner
Partner
Sole Proprietor
Sole Practitioner
Chief Executive Officer
COB
CPA – Owner
CPA - Sole Owner
CPA - Firm Owner
CPA – Owner
Managing Partner
Managing Partner
Member of LLC (Firm)

234703264
252095327
234662947
234998246
235003177
234510874
234521884
234512410
252427201
234522309
234565217
254412014
234630773
234542164
235093050
234561096
234609466
252365166
253077620
234523539
234932915
234962721
252075754
252017830
235014860
234569092
234520712
234534676
234555007
234547817
235876217
234637281
234753610
234584653
234525603
234537889
234528862
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252521531
252440813
234607854
252050284
234545323
234557627

Officer
Owner
Owner
Owner
Owner
Owner of own firm
Owner Sole CPA
Practice
Owner Tax Office
Owner/Manager
Owner/Manager
Owner/Manager
Owner/Sole Practitioner
Owner/Sole Proprietor
Owner-Self Employed
Partner
Partner
Partner
Partner
Partner
Partner
Partner
Partner
Partner
Partner
Partner
Partner
Partner
Partner
Partner
Partner
Partner small firm
Principal
Principal
Public CPA
Self Employed
Shareholder
Shareholder in local
CPA firm
Sole Practitioner
Sole Practitioner
Sole Practitioner
Sole Practitioner
Sole Practitioner
Sole Practitioner
Sole Practitioner

234535246
252221058
236329288
234532214
234960753
234809722
234963989
234561755
234665068
234722842
234537372
234555357
234557023
234699392
252752987
254454818
234723393
234547219
235127725
234525973
234547423
241110722
234544500
234561769
252081728
234544113
234618078
253047775
235030613
234518586
234751349
252214775
234658676
234583455
234564765
234541828
234601238
235388368
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235213894
252365458
234729638
234531813
252357310

Sole Proprietor
Tax Partner
Tax Partner
Tax Partner
Audit Partner
Managing Partner Local
Firm
Member
Owner
Owner
Owner
Owner
Owner
Owner/Manager
Partner
Partner
Partner
President
Retired partner
Self Employed.
Shareholder
Sole Practitioner
Sole Practitioner
Sole Practitioner
Sole Proprietor--Corp
Vice President
Financial Analyst
Senior Financial Analyst
Senior AccountantInternational Group
Financial Analyst
Senior Accountant
Staff
Senior Accountant
Senior Auditor
Finance Director
In-charge Accountant
Manager of Accounting
Services
Senior
Senior
Senior Accountant
Senior Tax Associate
Audit Supervisor
Office Manager
Senior

234631963
234507377
234525853
234559671
235127313
238642308
252065933
234752865
234548728
235752869
252231371
237548567
242328384
252098285
234538333
252379711
234536499
234547843
234998463
234523499
252071192
234533892
234557626
252369567
234657134
234536803
234539707
234574290
236470950
252376003
234525185
234517917
234661176
234511293
234517595
234533468
234551684
234557704
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238823625
234546533
234686233
234536123
234552957
234561016
253071462
234605638
234542553
260096669
252363705
252038361
252353809
234534105

Senior Accountant
Staff Accountant
Staff CPA
Accountant
Auditor
Auditor
Staff Auditor II
Administrative Analyst
Staff Tax Accountant
Tax Accountant
Tax Staff
Staff Accountant
Staff Accountant
Tax Accountant
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AREA OF SPECIALIZATION AS REPORTED
BY RESPONDENTS
Respondents
ID
204.196.182.189
71.81.52.133
130.70.1.83
138.47.40.18
209.205.174.17
204.196.228.2
72.159.244.130
199.188.1.63
63.243.21.100
70.158.55.2
209.209.207.2
64.12.117.5
204.196.215.180
63.243.21.100
209.149.52.195
65.82.225.194
198.245.136.254
64.247.239.50
138.47.49.173
74.228.147.10
144.5.224.142
68.213.167.234
70.159.33.34
65.119.61.66
70.148.11.2
209.124.224.37
208.62.190.4
66.135.18.62
208.248.231.58
66.21.110.132
208.248.231.58
70.159.33.34
207.254.207.82
64.246.222.100
64.81.110.85
208.63.105.130
70.154.179.3
216.77.175.152
12.152.102.232

Job Title
Governmental Accounting; specifically public college and university accounting.
Financial cost healthcare
Individual Income Tax
Financial ethic behavioral
Accounting communication
Financial Accounting and Auditing
Governmental
Audit
Internal Audit
Government
Governmental Accounting Governmental Auditing Not-for-Profit Auditing
Some governmental accounting to a very small degree relatively speaking.
Financial Reporting
Internal Audit Fraud
State and Local Tax
Governmental
Governmental Program Auditing
Sales & Use Tax Occupational License Tax
Higher Education
Financial Institution Accounting and Governmental auditing
Oil & Gas trading and financial reporting
Not For Profit
None. However I know Excel very well which is very important for my position.
Financial accounting
Manufacturing cost reporting
Telecom regulatory accounting
Corporate Governance / Sarbanes-Oxley
Real Estate
Financial Reporting General Accounting Internal Auditing
Trust and Estate Planning
Auditing
Financial Accounting
Nursing home accounting and several industry specific accounting packages;
Financial Services/Insurance
Governmental Corporate Contract
Healthcare
Job costing
Managing the finance and accounting functions of a publicly traded $300MM
Non profit
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207.29.216.234
24.153.249.15
208.42.216.70
72.150.7.159
70.155.155.106
68.228.9.3
72.156.153.2
24.179.63.194
72.149.242.134
64.246.222.100
64.12.117.5
66.0.166.202
72.12.40.34
170.30.232.30
66.0.56.94
68.216.125.165
68.230.225.87
66.242.230.126
69.38.7.229
68.93.85.41
70.158.174.129
66.0.170.164
68.17.99.253
64.0.164.22
24.243.165.51
70.148.28.144
66.6.80.49
162.18.115.221
68.156.87.221
147.206.99.1
68.228.7.57
68.222.16.83
70.150.124.98
70.159.130.35
68.92.217.152
198.8.4.24
192.110.64.230
71.40.77.34
66.114.216.2
198.8.3.36
204.0.197.190
198.8.3.35
63.172.100.11
208.248.231.58
70.169.66.194
208.248.231.58

Tax
Tax Financial Accounting
Tax; construction accounting
Taxation
Interpretation of financial data for banking use
1. Job cost accounting (engineering firms). 2. Restaurant accounting.
Government
Audit
Accounting tax
Automation of Accounting Systems
Controller
Financial Reporting
Financial statement preparation internal controls
Fraud/internal audit
Industry
Manufacturing
n/a
None
None Oil and Gas accounting
Oil/gas distribution
Small Business Accounting and Tax Prep
Tax
Tax Accounting
Telecommunications/Electronics
All aspects of Financial accounting
Tax
Taxation primarily corporate
Religious non profit churches
Budget and Financial Analysis
Manufacturing, Cooperative Accounting
Productivity business forecasting in healthcare
Financial Accounting
Banking and other Financial Institutions Construction Computers
Health care
No area in particular - just a broad area of knowledge
Tax
Banking / Finance
International
Financial
General accounting
Utility
Business Valuation Project Analysis Daily PC Task Automation with Excel
Controllership
Project Accounting
Financial Planning/budgeting & reporting.
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199.91.36.254
65.82.126.103
141.129.1.98
24.206.156.110
68.15.161.67
65.5.211.90
70.117.245.214
152.163.100.72
216.76.89.205
66.135.6.34
67.72.98.109
199.64.0.252
205.188.116.66
63.172.100.11
12.152.98.11
63.250.178.163
12.152.98.11
64.56.11.2
68.16.29.254
199.249.183.34
63.172.100.11
198.8.3.35
198.8.3.36
72.150.0.226
68.105.148.46
199.249.183.34
70.159.33.130
198.8.3.35
198.8.3.36
64.39.69.3
12.36.241.136
64.247.239.14
68.14.203.250
68.222.11.5
70.150.124.98
147.206.99.1
204.63.34.15
199.72.78.218
204.63.35.15
64.39.69.3
72.149.253.122
66.135.18.62
209.62.217.133
157.50.50.194
216.83.235.113
209.209.218.234

Specialist
SEC Reporting Technical GAAP interpretations/research (i.e. FIN 46 SFAS
Timber Industry
Generalist.
Business Management
Managerial
None
None
S Tax State income tax
Credit Unions Investment Securities Asset Liability Management Credit Union
Healthcare accounting and finance
Accounting systems financial analysis
Retail Restaurants
Auditor - I was a senior financial & compliance auditor for 10.5 years.
Excel spreadsheets
I am an industry generalist with a more special knowledge of Oil & Gas Service
Investment Accounting Tax Insurance
Non-profit/healthcare
Healthcare
SEC Reporting Cost Accounting
Auditing Controller
Utility Accounting and Internal Auditing
Tax
Energy oil & gas
General Ledger Financial
International financial management
Fuel Taxes
Corporate Tax
Federal tax
Taxation
Corporate tax compliance
General accounting/retail business individual income tax
Not a specialist
Oil & Gas
I do personal tax work part-time.
Budgeting Financial Modeling and Projections
Financing with a decent tax background
Real Estate
Retirement Plans
Tax - I also have a JD.
Non-Profit
Financial Statements Cash Management Personnel/Human Resources Managemen
Oil Industry
Tax
Not-For-Profits Human Resources
Hospital industry
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68.222.29.103
68.14.193.21
24.206.83.176
68.15.161.67
70.169.65.4
72.165.171.50
64.12.117.5
70.117.246.34
65.5.123.242
209.168.189.138
65.13.182.198
66.196.215.81
66.135.18.82
64.66.71.1
24.153.174.110
70.180.126.108
66.255.173.194
70.158.174.66
66.157.25.253
64.66.71.1
24.153.174.110
66.184.166.110
64.66.71.1
209.62.220.58
64.39.73.154
68.96.157.84
72.150.47.149
66.157.39.135
205.188.116.66
68.213.173.250
152.163.100.72
64.12.117.5
65.216.70.62
70.153.85.190
66.255.173.194
70.154.181.218
216.83.240.41
70.150.151.174
209.60.32.178
24.250.69.117
66.135.14.170
206.251.172.180
207.254.199.80
24.153.158.214
68.222.39.19
207.254.208.40

Corporate Finance as well as Auditing
Finance & investments
Tax
Implementing the technology developed by accounting software providers.
Tax
Healthcare
Auditing financial services
Financial Statement Analysis
Tax
Business Valuation
None
Small business consulting tax returns
Class action litigation is the only area I work in billable to clients.
Tax medical/attorney professionals small businesses compilations/client write-up
Auditing
Auditing Governmental Accounting Forensic Accounting Fraud
Governmental Accounting and Auditing
Governmental Audit
Governmental auditing
Healthcare
A & A Auditing
Estate and Trust Consulting All Tax
Tax
Automobile Dealership Accounting/Computers
Not held out to be a specialist
Tax
Tax
Tax audit
Tax
I don't consider myself a specialist/expert at all
Taxation
Tax bookkeeping mergers tax settlements consolidations general
Tax systems and reporting
Tax
Accounting and auditing
Financial institutions 401k plans
Tax
Personal Tax Small Business Tax Financial Reporting all areas
Tax
Construction accounting/audit
I hope that you realize that this is not terminology that a CPA should generally use.
Tax
Tax and write-up
Payroll compilations
Healthcare
Auditing
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68.228.7.53
209.205.180.46
68.213.183.4
207.254.198.167
209.205.169.237
152.163.100.72
68.222.35.211
72.150.10.91
68.105.147.146
199.227.168.42
64.12.117.5
209.209.211.56
206.192.62.87
68.170.234.38
205.188.116.66
70.173.114.108
66.184.212.209
68.14.202.227
204.14.151.242
209.124.225.124
24.28.52.49
70.177.51.79
64.12.117.5
63.90.5.66
65.0.57.90
209.62.210.128
67.33.124.101
68.216.102.89
66.135.12.130
64.12.117.5
64.12.117.5
64.12.117.5
72.150.59.237
68.222.40.60
68.17.98.242
68.213.183.4
70.149.165.214
207.254.193.7
70.148.104.146
24.196.216.13
70.182.11.100
70.173.136.194
207.254.193.7
70.182.145.145

Auditing tax
Estate Tax Financial Planning Valuations (Have CVA Designation)
Income And Estate Taxation
Oil and Gas
Restaurant accounting Bankruptcy reporting Construction accounting
Not For Profits - Tax & Auditing Governmental Auditing Divorce
Taxation and Audit
Taxation
Audit
Computers Non Profits
Financial Management - businesses and individuals Government accounting
Finance and auditing Taxes - businesses and individuals Consulting with
Seniors
Governmental accounting and auditing Construction Small business consultant
None
Nonprofits CIRCA Job cost
Payroll tax; sales tax; income tax-individual; income tax-business;
Tax - particularly clergy tax.
Tax emphasis
Taxation
Technology
Write up/Tax
Auditing
Income Tax
Taxation And Financial Planning
Income Taxes
Oil And Gas
Divorce/Community Property
Governmental And Banking
Tax
Tax
Tax
Tax Computer
Tax & Mgt Consulting
A&A
Auditing - Primarily In The Financial Institutions Area
Auditing - Small Governmental/Non-Profit
Employee Benefit Plans And Non - Profits)
Estate and tax
Governmental
Governmental accounting and auditing
Governmental Accounting/Auditing
Healthcare Valuation
Individual income tax financial planning
Our firm is small (6 people) so we don't really specialize.
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216.107.90.254
209.62.214.31
208.42.220.80
68.153.235.7
66.255.173.194
66.0.101.115
207.254.193.7
24.117.59.74
68.228.7.53
24.153.158.214
208.180.151.39
68.17.96.34
24.153.158.214
24.153.248.145
70.171.126.72
64.66.71.1
68.153.235.239
72.156.142.27
64.12.117.5
72.12.43.146
67.128.63.138
67.35.253.245
65.183.100.60
65.82.239.154
70.183.117.202
70.148.99.5
209.159.53.210
70.114.255.185
216.76.14.98
216.107.87.151
70.182.9.20
216.83.237.202
70.156.94.142
24.153.251.158
216.116.162.196
66.0.56.100
65.126.117.238
70.182.11.100
70.154.185.204
67.33.106.143
72.148.95.6
66.157.48.169
68.213.174.2
74.228.144.53
152.163.100.72
67.33.220.145

Performance management
Small business consulting individual and small business taxation estate planning
Small business start ups and consulting. Income Tax
Tax
Tax
Tax
Tax
Tax
Tax
Tax Audit Valuation
Tax & Write Up
Tax And Audit
Tax Estate And Financial Planning
Taxation
Taxation
Taxation Business valuation
Taxes
Technology management
Individual taxation
Fire districts business problems
Accounting and Auditing
Construction
Income Tax
Tax forensics - Construction
Tax
Income tax accounting programs
Tax
Unclaimed Property
Governmental Accounting
Healthcare
Tax healthcare
Governmental Auditing Small Business Auditing
Governmental
Taxation
S Corp Partnerships
Payroll and small business consulting
Small business accounting and tax
Tax and government auditing
Small Business & Tax
Tax; payroll; general bookkeeping
None
Compilations
Governmental
Not a 'specialist' but practice is more devoted to individual income taxes
Accounting and tax- small business and personal
Being a CFP and PFS I am engaged in extensive financial planning for my clients
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4.230.246.71
64.12.117.5
70.156.71.228
74.228.139.41
207.69.137.202
4.253.134.25
66.210.224.66
70.156.82.226
70.171.97.254
70.182.10.147
207.254.205.246
68.213.173.250
68.216.169.2
64.66.71.1
70.159.147.194
216.116.162.196
208.42.195.170
216.85.19.18
64.66.71.1
68.213.166.158
64.66.71.1
199.207.253.101
207.254.193.7
216.116.162.196
72.150.14.115
65.81.241.194
64.66.71.1
70.154.144.4
207.191.24.1
216.116.162.196
68.209.147.238
207.191.122.66
65.6.124.252
66.112.109.67
207.69.139.9
158.35.225.229
216.116.162.196
216.107.87.151
70.156.122.68
208.248.231.58

Tax advisor
Tax compliance
Taxation
TAXATION
Taxation - Individual Taxation - Corporate Auditing - Homestead & Small Banks
Audits – Common Interest Realty Associations
Government and tax
Individual taxation
Litigation support
Retail
Oil & Gas
None. I practice in tax accounting and consultant.
401k audits
Tax
Healthcare Governmental
Law Firm accounting small business
Tax Audit
Tax
Health care services industries not-for-profit multi-state
Nonprofits alternative minimum tax depreciation
Tax
Tax Telecommunications
Taxation of investment partnerships individual’s trusts and nonprofit entities.
Pass through entities multi state activities nonprofits
Corporate and Partnership Taxation
Dealing With IRS And State Tax Agencies Offers In Compromise
Tax
Taxation
Tax
Taxation
Financial Planning and Income Tax
Non-governmental audit small business compilations & business tax
Tax
Tax
Taxes
Taxes Small Business Accounting/Consulting
Employee benefit plans audits Health care audits Construction accounting
Healthcare
Income Tax
I am not a practicing CPA and so not have an accounting position not apply to me.
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SURVEY SENT TO MEMBERS OF THE LOUISIANA
SOCIETY OF
CERTIFIED PUBLIC ACCOUNTANTS
Survey Number:_______
A Survey Regarding the Beliefs about Continuing
Professional Education and the Accounting Profession
Please complete the following survey. It will take approximately 20
minutes to complete. If you prefer, you may complete the survey
electronically by accessing the following website
www.surveymonkey.com. You will need to use the survey code number
found at the top of this form in order to complete the survey electronically.
Otherwise, please complete the survey and mail it in the enclosed self
addressed envelop. Thank you for your time and consideration. Your
prompt responses are important to the success of this project.
The first section of this survey deals with attitudes concerning professional education and the
accounting profession. Using the following legend for your response, please circle one answer per
comment that best describes your beliefs.
Legend
1= Strongly Disagree
2= Disagree
3= Don’t know/Neutral
4=Agree
5=Strongly Agree
Because of attending CPE courses:
1. I have improved my knowledge and understanding of my
specialty in accounting or specialty in an industry.

1

2

3

4

5

2. I have improved my knowledge and understanding of
other areas within the accounting field.

1

2

3

4

5

3. I have improved my business skills.

1

2

3

4

5

4. I have a more positive view of accounting profession.

1

2

3

4

5
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5. I have changed my practice or ways of working.

1

2

3

4

5

6. I have more confidence as a CPA.

1

2

3

4

5

7. I have greater opportunity to interact with colleagues
in the profession.

1

2

3

4

5

8. I provide a greater service to my clients and or the
company for which I work.

1

2

3

4

5

9. I am more up to date in accounting developments.

1

2

3

4

5

10. I am more interested in developments in accounting.

1

2

3

4

5

11. I read accounting literature more in-depth or carefully.

1

2

3

4

5

12. I am more motivated to continue learning in the future.

1

2

3

4

5

13. Regardless of CPE, I do not have the time to implement
significant changes in the way I practice.

1

2

3

4

5

14. Based on CPE completed to date, I see no reason to
change my practice or way of working.

1

2

3

4

5

15. I believe that the CPE currently available has been
effective in improving my professional practice or career.

1

2

3

4

5

1

2

3

4

5

Based on my beliefs:
1. I consider myself a specialist/expert in one or more areas of
accounting, (for example: auditor, tax advisor, or forensic accountant).
Or a specialist/expert in the industry in which I work (such as
healthcare finance, banking, or real estate).
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2. I believe there is a professional need for continuing professional
education for CPAs with little or no experience (five years or less)
practicing in public accounting.

1

2

3

4

5

3. I believe there is a professional need for continuing professional
education for CPAs with extensive experience (five years or more)
practicing in public accounting.

1

2

3

4

5

4. I believe there is a professional need for continuing professional
education for CPAs with little or no experience (five years or less)
practicing in non-public accounting positions.

1

2

3

4

5

5. I believe there is a professional need for continuing professional
education for CPAs with extensive experience (five years or more)
practicing in non-public accounting positions.

1

2

3

4

5

6. I am enthusiastic about participating in continuing professional
education.

1

2

3

4

5

7. I believe that CPE improves my effectiveness as an accounting
professional.

1

2

3

4

5

8. I believe that CPE can only work to improve standards of practice
when it is mandatory for all CPAs.

1

2

3

4

5

9. I would take CPE even if it were not required to maintain
my license.

1

2

3

4

5

10. In my area of specialization I usually take _________ of CPE.
a. No hours annually.
b. Between 1-10 hours annually
c. Between 11-20 hours annually
d. Between 21-30 hours annually
e. Between 31-40 hours annually
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11. If CPE were not required in order to maintain my license, I would probably take
a. No hours annually.
b. Between 1-10 hours annually.
c. Between 11-20 hours annually.
d. Between 21-30 hours annually.
e. Between 31-40 hours annually.
f. More than 40 hours annually.
Do you have any other comments on how CPE has changed your professional career to date?
The next section of the survey deals with the methods of delivery of CPE and its effectiveness.
Please rate the following methods of CPE delivery in terms of your perceptions of their
effectiveness overall by marking the one answer that best describes your beliefs using
the following legend. For example, even though you may have attended a very effective
lecture, if you feel that generally lectures are only somewhat effective, mark 4 “Somewhat
effective”.
Legend
1= Not at all effective
2=Not very effective
3=Don’t know/ neutral
4=Somewhat effective
5=Most effective
1. Large lectures in which the expert lectures and the
audience does not interact with the lecturer.

1

2

3

4

5

2. Small group tutorial sessions that are interactive
between the expert and the audience.

1

2

3

4

5

3. Practical workshops in which there is hands-on learning.

1

2

3

4

5

4. Distance learning computer packages and courses.

1

2

3

4

5

5. Total autonomy in which learning is carried out individually.

1

2

3

4

5

Using the following legend, please mark the one answer that best describes your general
preference in receiving continuing professional education. For example, even though you
may attend lecture type CPE, you may not prefer that delivery method very much, if so,
mark 2 “Not very preferred” for your response.
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Legend
1= Not at all preferred
2=Not very preferred
3=Don’t know/ neutral
4=Somewhat preferred
5=Most preferred
6. Large lectures in which the expert lectures and the
audience does not interact with the lecturer.

1

2

3

4

5

7. Small group tutorial sessions that are interactive
between the expert and the audience.

1

2

3

4

5

8. Practical workshops in which there is hands-on learning.

1

2

3

4

5

9. Distance learning computer packages and courses.

1

2

3

4

5

10. Total autonomy in which learning is carried out individually. 1

2

3

4

5

11. Which of the following topics would meet your learning needs in the future?
(Mark as many as apply)
a. Hands-on skills, such as computer application classes
b. Refresher course in basics of accounting, such as fraud or audit update classes
c. Updates on accounting topics, such as Sarbanes-Oxley Act
d. Critical reading skills
e. Research skills
f. Communication and management skills
Please list any other CPE courses that you would like to developed in the future that would be most
relevant to you in changing or improving your professional career.
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Do you have any other comments either about this survey or about the subject matter?

The last section of this survey is demographic information.
1. Are you?
a. Male
b. Female
2. What is your age?
a. 21-30
b. 31-40
c. 41-50
d. 51-60
e. Over 60
3. Number of years that you have been practicing as a CPA
a. 5 years or less
b. 10 years or less
c. 15 years or less
d. 20 years or less
e. Over 21 years
4. In what area of accounting are you employed?
a. Public accounting
b. Industry
c. Education
d. Government
e. Other
5. Please specify your job title? ____________________
6. In what area or areas of accounting do you consider yourself a specialist/ expert?
______________________
______________________
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EMAILS SENT TO MEMBERS OF THE LOUISIANA
SOCIETY OF
CERTIFIED PUBLIC ACCOUNTANTS

-----Original Message----From: mkt@lcpa.org [mailto:mkt@lcpa.org]
Sent: Wednesday, June 07, 2006 12:01 AM
To: mkt@lcpa.org
Subject: CPE Survey
Dear LCPA Member:
The survey located at http://www.surveymonkey.com/s.asp?u=791331893070 is
designed to investigate your perceptions of continuing professional
education and the accounting profession. It also looks at the most
effective method of delivery for CPE as well as your preference of delivery
for CPE. This survey was designed by a Louisiana State University graduate
student as part of her Doctorate program. Please take a few minutes to
complete the survey and help the Society make continuing professional
education more effective for you.
----------------------------------------------------------------------------------------------------------------Original Message----From: mkt@lcpa.org [mailto:mkt@lcpa.org]
Sent: Saturday, July 08, 2006 12:01 AM
To: mkt@lcpa.org
Subject: LCPA CPE Survey
There is still time to complete the CPE survey, and help your society make
CPE more effective for you. Take a few minutes now to complete the survey
at http://www.surveymonkey.com/s.asp?u=791331893070. If you have already
completed it, thank you for your time and consideration and know that your
views on CPE are important to us.
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VITA
Jean Annette Meyer was born in New Orleans, to Joe and Margaret Meyer. She is
one of five children raised in Baton Rouge, Louisiana. Upon graduation from Central
High School she attended Louisiana State University where she received her Bachelor of
Science in accounting in May, 1979. Upon graduation she worked in public accounting
for eight years in Lafayette and later in Baton Rouge. In 1986 she returned to Louisiana
State University where she started her Master in Business Administration while working
full time. She graduated in May, 1988. Upon graduation, Ms. Meyer moved to New
Orleans to work in the health care industry. Her experience includes regional controller
positions with two national chain psychiatric hospital chains, controller of a local
psychiatric hospital and corporate controller of a startup company that developed
outpatient hearth catheterization clinics.
In the fall of 2000, she began work towards her Doctor of Philosophy degree in
the Department of Human Resources Education at Louisiana State University. That goal
was completed despite the disruption caused by Hurricane Katrina. Currently, she is on
the faculty of Xavier University of Louisiana, where she has taught various accounting
courses and business statistics courses for the past six years. She is also on the adjunct
faculty of University of St. Francis, teaching online such classes as health care finance
and health care economics. In addition to a variety of professional and volunteer
activities she enjoys gardening, reading and cooking for her family and friends.
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